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Abstract

The purpose of this research is to explore “renkei” on English language
education between elementary school and junior high schools.

The new course of study has been implemented since 2000 and it has enabled
elementary schools to conduct English activity such as conversation in General Studies,
as part of International Education. Since English activity is not compulsory, however, its
curriculum, teaching materials, the number of lessons or instructors varies according to
schools, and various activities have been practiced. Therefore, students’ English
learning experience begins to show the varieties and it gradually affects English
language lessons in junior high schools. Thus, it is important for elementary and junior
high schools to make a connection between them or do “renkei”.

In Sanda city where I work as a junior high school English teacher, six years have
passed since the Board of Education officially introduced English Activity to
elementary schools, but its practices vary according to elementary schools.

The author, a junior high school English teacher, had a simple puzzlement that if
English education varies according to elementary schools in one junior high school
district, English instruction in the junior high school would be more or less problematic.
Besides I had hoped that if the connection of English education between elementary
schools and a junior high school worked out well, students’ English learning in a junior
high school could efficiently be developed.

Approximately two types of renkei in the preceding studies have been practiced.
One is “continuity of students’ learning” and the other is “students’ and/or teachers’
interaction”. In the type of continuity of students’ learning Hida (2007) shows us a good

practice. Being a junior high school English teacher as well as an elementary school



iv

English teacher, she functionally arranges communication competence in linguistics,
and reported that they were able to create a coherent curriculum between the two levels
of schools. In the type of students’ and /or teachers interaction, Takahashi (2007)
reported a case where a group of junior high school students visited elementary school
classes and interacted with them and stated that this practice was successful because the
Jjunior high school English teachers positively involved in the exchange program, trying
to make a connection of English language education between the elementary school and
the junior high schools.

These two cases above, however, do not describe the teachers’ beliefs, which
could be a basis of their practice. Likewise as a junior high school English teacher, I
could imagine that these practices would be a very hard work for the teachers even
though each of the reports was so good and the students’ performance was excellent. I
was assured that there must be strong or passionate teachers’ beliefs which drove them
into practices in order to make a successful connection.

I would like to argue here that in order to make a successful and coherent
connection of English language education between elementary and junior high schools
teachers who are involved need to share their beliefs about English education in
addition to these two elements mentioned above. Graves (2000) argues that defining
teachers’ beliefs becomes the basis in the language course design. In this sense sharing
teachers’ beliefs become important in promoting the connection of English education. I
believe that connecting teachers’ beliefs will become the foundation of the connection
of English education between elementary and junior high schools.

In this paper, the concept of “renkei” and its implication to the elementary and
Junior high school relationship will be discussed, and the process in which “renkei”

becomes collaborative curriculum development between primary and secondary level of



language teaching will be reported.

The present paper consists of 5 chapters. Chapter 2 introduces two practices in
which my colleague, the Assistant language teachers (ALTs) at Junior High School A
and I gave the English lessons and had interaction with the students. It also introduces
the utterances of two teachers; one is given by an elementary school teacher and the
other is by a junior high school English teacher.

Chapter 3 reports “the joint teacher meeting” and the teachers’ beliefs on
English language teaching. After two months of the teachers’ meeting, I held another
reflection meeting with teachers who took care lof the English language education in the
district of Junior High School A. The two teachers whose utterances were introduced in
Chapter 2 participated in the meeting and exchanged their opinions about English
language teaching and learning at their schools. Through their examined utterances we
will see the differences between the junior high school and the elementary school
teachers on English language education.

Chapter 4 introduces a case study by presenting the activity which was proposed
in the meeting mentioned in Chapter 3. In the meeting for promoting “renkei” one
activity was proposed, which was for the 7th graders who experienced English Activity
at the elementary schools to make a video clip of the introduction of the club activities
at Junior High School A. English lessons at the elementary and the junior high schools
based on the Club Activities Introduction Video will be presented. And we will examine
what significant meaning the students’ making a video clip has.

Chapter 5 concludes this study by advocating the framework for developing a
collaborative curriculum of English lessons in one junior high school district based on
the series of the collaborative English lessons, in which Junior High School A and

Elementary Schools B and C. The framework which will be advocated is the metaphor
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of “Collaborative Gear”. The “renkei” consists of two gears; one for the junior high
schools and the other for the elementary schools. Each gear stands for the process of
developing a unit of English lessons with the following four stages circulating around
the gear; “sharing beliefs and defining the contexts”, “formulating goals”, “practice”,
and “reflection”. If the teachers at both schools are actively and collaboratively engaged
in the curriculum development, they begin to generate dynamism, which is the power to
drive forth “renkei”. If both gears are adequately engaged, then “renkei” for the
English lessons to work effectively occur and English language teaching will occur

more effectively due to the common goals shared and the lessons planned toward

reaching these goals.



Vil

Contents
AcKknowledgements. ...............o.oiuiiiiitiiiiii e 1
ADSTEACE. ..ot 1ii
[ 001) 1172 11 PP S vil
List of FIUIeS. ... .ot x
Chapter 1:  Introduction ... 1

Chapter2:  Research on English Activity Practice in the Elementary Schools..6

2.1 The practice with a teacher at Elementary School B...................... 6
2.1.1 The background of the research................cocoiiiiiiiiiiiiiiiii 6
2.1.2 A video introducing teachers at Junior High School A .................. 7
2.1.3 Preparation for the guest teacher lesson................coooooii 7
2.1.4 The guest teacher 1esson ..o 8

2.2 The practice with the teachers at Elementary School C ...........cccovvvvinnrniinnnnne. 8
2.2.1 The background of the practice..........cccooeveeiiiiiiiiiiiiiiiiii 9
2.2.2 Preparation for the guest teacher 1esson.........cocccevvieiiiiiciniiniiiiiiiis 10
2.2.3 The guest teacher 1e€SSON..........couieieriiiiriiciieecteeeccce e 11

2.3 A reflection meeting on the guest teacher 1€SSon.........coceevcereiiiiniieiicesceiee. 12

2.3.1 The common matter in elementary school: the author’s observation..12

2.3.2 A reflection meeting on the guest teacher lesson..........ccccevvuiucennne 13
2.3.3 The partiCipants..........ceeccerveereerreereerreerrersicereesteessessessee e s ese s sae s 13
2.3.4 Data COIECHOMN. .....coueiiieieeieetetee et s 14
2.4 The two teachers’ UHETANCES........ccoccererrieriieriirireiniiiiciree et 14

2.4.1 Ms. Shinomiya’s Utterances. .......ococeeuvenereineieeneeneinenniiinieieenene 13



viil

2.4.2 Ms. MIinamino’s ULETAIICES. .. .. vuuenee e e eeeeeeeeeeeeeneassresssrennenes 1O

2.5 Summary of the teachers’ UHErances........ccocvueeuiiuiieneniiniininianaann, 17
Chapter 3: An Analysis of the Talk with the Two Teachers................................. 18
3.1 The setting of the joint teacher meeting............ceceveererrererienieniiieciererceenee 18
3.2 Data COIECHION. ....ccueriureereirieeeterte ettt es s e saebeaeeseneen 19
3.3 Method of analysis......c.cceiccrieeeeeseeieeeececree et 19
3.4 Data @nalySiS.......cccceeeveiivieiurieeeireeereeeaeeeteeeseeesseeeaseesseeseensseassesraesseeenseennsesans 21
3.4.1 MS. ShinOmiya’s SIOTY.....cueecviereeeeiieeiieeiererreesseesaeeseeesseesssaesseessaesssnesssenns 21
3.4.2 Ms. MINAmino’s STOTY.....ccueerueesreerrreriieneereeeseessseesesesssesssnsssssessssesssnsssesessessanen 23
3.5 SUMMATY...ccuutieiieeiiiereieeeiiiiteees e e eeeeerreeeseeeeseeesesseessaessseassssaeesnnseessseasssases 25

Chapter 4: Action for Developing a Collaborative Curriculum of English

TESSOMS.....conenn ettt 26
4.1 The introduction video of the club activities at Junior High School A............. 26
4.1.1 The background of the setting. ........c..cocceerveieriiinincieeee e 26
4.1.2 The introduction video of the club activities at Junior High School A......... 27

4.2 English Activity at Elementary School B based on the club activities

INELOAUCHION VIACO .ottt ettt e e ene e se e se e aeeaeenaenaens 28
4.3 Reciprocal English learning ..........ccccoeeeeeienieiceiieeieeeeeeeeeee e 29
Chapter 5: Conclusion...............cc.cociiiiiiiiiiiiiiicccceree e 31
References...........oouoniiniin i e 35



List of Figures

Figure 1 The flow chart of the guest teacher lesson at Elementary Schools

Figure 2 Collaborative Gear of curriculum development................cccoieininnnene.

X



Chapterl

Introduction

Since the present Course of Study (MEXT, 2000) was implemented, foreign
language conversation lessons have been implemented at elementary schools as part of
international understanding in the Period of Integrated Studies. In most of the lessons,
English conversation is taught, and thus it is called English Activity. Since English
Activity is not compulsory, the aims, content, and curriculum are not specified at the
national level, and, hence, the school curriculum, teaching materials and the number of
lessons or instructors vary according to schools, and various language activities are
practiced. As a result, students’ experiences and their language proficiency in English
language learning begins to show the variation by the time they graduate from
elementary schools, and it is gradually affecting the way in which English language
lessons are conducted in junior high schools.

To reduce the gap among the elementary schools and to make a smooth
connection between English Activity for the elementary school and English for junior
high school, the Course of the Study was recently revised and Foreign Language
Activities will be implemented in 2011 for both 5th grade and 6th grade at elementary
schools. The new Course of Study for English at the junior high school level to be
implemented in 2011 defines that in creating syllabus students’ learning experience of
English Activity at the elementary school must be taken into consideration. In order to
make a good start in 2011, thus, it is important for elementary and junior high schools to
make a connection between them or do so-called “renkei” in Japanese; “renkei” is
defined in a Japanese dictionary “to work collaboratively with keeping in touch”.

However, in education field there is no clear definition about “renkei” nor what and how



for teachers or schools to promote it. So in this paper the word “renkei” is used for
aiming to create a coherent students’ English language learning or a coherent teachers’
English language teaching.

In this research, I will investigate the issues above, by looking at practices
conducted at two elementary schools and a junior high school in Sanda city, Hyogo,
where I work as a junior high school English teacher. Sanda City Board of Education
officially introduced English Activity to elementary schools in 2002, but its practices
have varied according to elementary schools, including who, what and how to teach. 1,
as a junior high school English teacher, became aware that if a wide variety of
curriculum and practices of English Activity exists in elementary schools in one jﬁnior
high school district, English instruction in the junior high school would become
problematic due to the variation of English knowledge gained by the students. Besides, I
had hoped that if the connection of English language education between elementary
schools and a junior high school worked out well, students’ communicative abilities in
the junior high school could be improved more than ever because the students would
have additional learning experiences.

The previous studies about the connection of English education between
elementary and junior high schools, or often called “renkei”, identified two types of
initiatives of “renkei”. One type of “renkei” aims at “continuity of students’ learning”
and the other type aims at the active interaction between “students’ and/or teachers”. In
pursuing the “continuity of students’ learning”, Hida (2007) showed us a good practice.
Being a junior high school English teacher as well as an elementary school English
teacher, she reported that she was able to create a coherent curriculum between the two
schools aiming to improve students’ communicative competence. As a second type of

“renkei”, Takahashi (2007) reported a case where a group of junior high school students



visited elementary school classes and interacted with them. She stated that this practice
was successful because the junior high school English teachers Were positively involved
in the exchange program, trying to make a connection of English language education
between the elementary school and the junior high school. These two cases above
conducted for the different purposes of “renkei”, however, did not describe how the
teachers involved felt about their “renkei”. In addition even though each of the cases
above was seemingly successful and the students’ performance was reported to be
excellent, it is obvious that “renkei” practice gave extra work and responsibilities to the
junior high teachers. I was assured that the teachers held strong and positive beliefs,
which drove them into “renkei” practices in order to make a successful connection
between the different schools.

I would like to argue here that, in order to make a successful and coherent
connection of English language education between elementary and junior high schools,
the teachers who are involved need to share their knowledge and beliefs about English
education in addition to those two initiatives mentioned above. Graves (2000) argues
that defining teachers’ beliefs becomes the foundation in the language course design. In
this sense sharing teachers’ beliefs becomes important in promoting the connection of
English education. I believe that connecting beliefs held by the teachers at the junior
high and elementary schools will become the foundation of the curriculum and
instruction which connects the different English language education curriculum in the
elementary and the junior high schools. So in this paper the concept of “renkei” or
connection between the elementary and junior high schools and its implication to their
relationship will be discussed, and then the process in which “renkei” becomes
collaborative curriculum development between primary and secondary language

teaching will be advocated.



The present paper consists of 5 chapters, starting with the present chapter.
Chapter 2 introduces two practices in which my colleague, the Assistant Language
Teachers (ALTs) at Junior High School A and I gave the English lessons and had
interaction with the students. In the district of Junior High School A there are two
elementary schools: Elementary School B and Elementary School C. From the two
schools, I was requested to visit their English Activity lessons and to interact with the
students and to give them lessons which were just like the ones done by junior high
school teachers with an ALT, who were native speaking teachers of English.

The present paper also examines the beliefs articulated by two teachers who
participated in the lessons; one is given by an elementary school teacher and the other is
by a junior high school English teacher. After the lessons at Elementary School C, I held
“reflection meetings” and teachers’ workshops about the lesson with some elementary
school and junior high school teachers, in which participants commented on the lesson
or mentioned their opinions about English language teaching or leaning. In the
meeting the teachers’ utterances were recorded (with their permission).

Chapter 3 reports “the joint teacher meeting” and the teachers’ beliefs on
English language teaching. After two months of the teachers’ meeting, I held another
reflection meeting with teachers who took care of the English language education in the
district of Junior High School A. The two teachers whose utterances were introduced in
Chapter 2 participated in the meeting and exchanged their opinions about English
language teaching and learning at their schools. Through their examined utterances we
will see the differences between the beliefs by the junior high school and those held by
the elementary school teachers on English language education.

Chapter 4 introduces a case study by presenting the activity which was proposed

in the meeting mentioned in Chapter 3. In the meeting for promoting “renkei” one



activity was proposed, which was for the 7th graders who experienced English Activity
at the elementary schools to make a video clip of the introduction of the club activities
at Junior High School A. The video was presented in English Activities at both
elementary schools. Further, we will examine what significant meaning of the students’
making a video clip is found in the practice.

Chapter 5 concludes this study by advocating the framework for developing a
collaborative curriculum of English lessons in one junior high school district based on
the series of the collaborative English lessons, in which Junior High School A and
Elementary Schools B and C. The framework which will be advocated is the metaphor
of “Collaborative Gear”. The “renkei” consists of two gears; one for the junior high
schools and the other for the elementary schools. Each gear stands for the process of
developing a unit of English lessons with the following four stages circulating around
the gear; “sharing beliefs and defining the contexts”, “formulating goals™, “practice”,
and “reflection”. If the teachers at both schools are actively and collaboratively engaged
in the curriculum development, they would begin to generate dynamism, which is the
power to drive forth “renkei”. If both gears are adequately engaged, then “renkei” for
the English lessons to work effectively occur and English language teaching will occur

more effectively due to the common goals shared and the lessons planned toward

reaching these goals.



Chapter 2

Research on English Activity Practice in the Elementary Schools

In the previous chapter, we presented some issues and problems concerning
“renkei” i.e., how English language teaching and learning between elementary and
junior high schools should be connected. As was mentioned in the previous chapter, I
collaboratively worked with teachers at each of the two elementary schools in the
district of Junior High School A. In this chapter I would like to report the practices,
which I conducted in collaboration with the teachers at each elementary school. The
research project had begun when I was requested to give lessons as a guest teacher at

Elementary School B in September, 2007 and at Elementary School C in January, 2008.

2.1 The practice with a teacher at Elementary School B
2.1.1 The background of the research

Before we came up with the idea of having a collaborative lesson, I discussed
with one of the elementary school teachers at Elementary School B, Mr. Ohki
(pseudonym), who told me that his students had been worried about entering the junior
high school, which they would attend in several months. Their anxieties were caused
because they were told by their parents and their brothers and/or sisters that junior high
school teachers would be very strict and studying and doing the club activity in junior
high school would require a lot of efforts. While discussing the issues with me, Mr.
Ohki thought how he should lower their anxiety. Having talked with me, he suggested
an idea of inviting junior high school teachers and providing his students with an
opportunity, where the students would directly talk with the junior high teachers. I

agreed to visit his school and to participate in the guest teacher lesson done in English



Activity lessons, so that the students would talk with the junior high school teachers in

English.

2.1.2 A video introducing teachers at Junior High School A

Before conducting the guest teacher lesson, we needed to familiarize the
students with English teachers from the junior high school and prepare them for
learning English. Thus I created a video, in which the ALT at the junior high school
appeared and introduced some other junior high school teachers one by one in English.
The ALT said the teachers’ name, the subject they taught, the club activity they were in
charge of, and their hobbies. The teachers who appeared in the video gave a few
encouraging words in Japanese to the students who would watch it, and this helped

familiarize the 6th graders with the junior high teachers and the school.

2.1.3 Preparation for the guest teacher lesson

Mr. Ohki showed the video in the first lesson of the unit. The students
enthusiastically watched it and tried to catch every single word the ALT and other
teachers said. He recognized that the students showed their enthusiasms for learning
English, and he told them that the English teachers, including the ALT, would be invited
to their English lessons and suggested that they would make self-introduction
presentations to the guest teachers to get to know each other. The students agreed and
then began to prepare for the lesson.

During the preparation, the students had made drafts of their self-introduction
and practiced the words and phrases very hard. Some of them wanted to learn more
expressions to make themselves better understood by their guests. A rehearsal was done

in the classroom just before the session, and they finally welcomed the English teachers.



2.1.4 The guest teacher lesson

The lesson was conducted only in Mr. Ohki’s class due to the time schedule of
the school. In this lesson, the 36 students were divided into three groups of twelve
members and each of the English teachers joined one of the groups. The students
presented their self-introductions in English in about five to seven sentences; in the first
three sentences, they said their names, ages, birthdays, and in the last three or four
sentences they described their personalities, their favorites and the reason why they
favored them by bringing the actual things or photos. For example, “My name is ...  am
12 years old. My birthday is March 3rd. My character is cheerful. I like soccer. This is a
soccer ball. It is my treasure.” This kind of speech called “show & tell” is often given in
English lessons of junior high school. The English teachers had a short conversation
with the students based on their self-introduction. Most of the students were able to give
their presentation very fluently and had enjoyed talking with the teachers in English.

It seems that Mr. Ohki and the students were satisfied with having an
interaction with the English teachers and most of the students displayed positive

attitudes toward studying English in junior high school.

2.2 The practice with the teachers at Elementary School C

In the previous section I reported about the guest teacher lesson at Elementary
School B. In this section I will report our practice at Elementary School C. While the
guest teacher lesson was conducted at Elementary School B in October, 2007, the guest
teacher lessons at Elementary School C were conducted in the end of February, 2008. At
Elementary School C it was conducted in each three class. The figure below shows how

our practices were chronologically conducted.



The guest teacher lessons at Elementary Schools B and C

In September, 2007 in October, 2007
| was requested to The guest teacher
give a guest teacher lesson was
lesson. conducted. In February, 2008
The students
watched the
Elementary m=  teacher
School B introduction video
In October, 2007 and made and sent
The ALT and | made the the reply video.
video introducing teachers at T \
Junior High School A
Elementary
School C
In January,2008 In February, 2008
| was requested to The guest teacher
give guest teacher lessons were
lessons. conducted.

Figure 1: The flow chart of the guest teacher lessons at Elementary Schools
2.2.1 The background of the practice

The background of the practice with the teachers Elementary School C was a
slightly different from the one with the teacher at Elementary School B. A teacher in
charge of English Activity of Elementary School C, Ms. Minamino (pseudonym)

requested me to give the same English lessons I gave in Elementary School B because



10

she wanted to match this part of the curriculum of English Activity of Elementary
School B in their English Activity. Before she was transferred to Elementary School C,
she was in charge of English Activity at Elementary School B and made their
curriculum. Immediately after she was transferred and began to teach at Elementary
School C however, she came to find out that their curriculum had not been completed
yet and they gave fewer numbers of lessons than in Elementary School B. Not
surprisingly, she felt that her students would need to experience the same amount of
lessons before the students at both schools enter the same junior high school. That
motivated her to develop their curriculum which would be similar to with the one in
Elementary School B, in terms of number of lesson hours, at least. She hoped that if the
students in Elementary School B had had the guest teacher lesson, her students would
need to have similar experiences in English Activity.

The guest teacher lesson was slightly different from the one conducted at
Elementary School B. While the lesson aimed to help reduce the students’ anxieties at
Elementary School B, the lesson at Elementary School C was conducted so that the
students would experience what an English lesson at the junior high school would be
like. The lesson was planned to be held at the end of February, 2008. Thus, this was
actually a preparatory lesson for the students who would enter Junior High School A

within a month after participating.

2.2.2 Preparation for the guest teacher lesson

In Elementary School C as in Elementary School B, the homeroom teachers began
the lesson by showing the video created by the teachers at the junior high school. The
object of the lesson unit was designed with the aim for the students to make a “reply

video” to the one created by the teachers at Junior High School A and also to experience
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the English lesson which was like the one from Junior High School A. In the “reply
video” which the students made, they gave a short speech with four sentences in English
in a small group of five to six members and they said their names, ages, favorites, and
greetings. For example, “My name is... I am 13 years old. I like tennis. Thank you in

advance.” or “My name is... I like tennis. I join the tennis club. Thank you.”

2.2.3 The guest teacher lesson

The three English teachers including the ALT at Junior High School A
participated in the lessons and gave lessons to all the three classes of the 6th grade.
The lesson proceeded as follows: As a warm-up activity, the ALT demonstrated the
game “Simon says”, and after the warm up activity, the students were divided into three
groups of ten to twelve. The students gave their presentations on their self-introduction
and had a short conversation with teachers at Junior High School A based on their
self-introductions. In a group they learned new English words of the school subjects or
the club activities in junior high school. After the group activity, I taught them an
English song, which was taken from the English textbook used by the 1st Graders of
Junior High School, and we sang it together. At the end of the lesson teachers at Junior
High School A gave them positive comments, which was very encouraging for the
students who would be junior high school students very soon.

Before the guest teacher lesson, it appeared that most of the students at
Elementary School C were afraid that the English lesson of Junior High School A would
be quite difficult. After the lesson, however, they found that learning English at the
junior high school seemed to be enjoyable that they looked forward to studying English

at Junior High School A.
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2.3 A reflection meeting on the guest teacher lesson
2.3.1 The common matter in elementary school: the author’s observation

After I collaborated to practice English Activity with some teachers at each of
the elementary school, I had found two common matters between the two elementary
schools: One is the way the teachers defined the settings or the goals of English
teaching or learning, and the other is the way they developed the lesson unit of English
Activity.

The elementary school teachers always tired to make the lessons of English
Activity meaningful for the students. They seriously considered the reason why the
students learn English and carefully designed the contexts of learning. So the teachers
deliberately made the setting and the meaning of English Activity for the students’
learning, which particularly concerns the students’ motivation in English learning. Once
the students understood the reason or the meaning of English Activity, the teachers
recognized that they positively engaged in the tasks.

The other commonality is the way the teachers developed the lessons in the unit
of English Activity. The teachers at both schools first set their goals in the lesson unit
and planned the lessons backward from the goal. While I discussed the unit plan with
the teachers, I sensed that the ways in which elementary school teachers develop their
curriculum were quite different from those in junior high school. While in English
lessons of junior high school the activities are generally developed with the target
expression or the grammar based on the textbooks, in the elementary schools the goal
and the activity are firstly set, and the lessons in the unit are ordered backward from its
goal. That gave me a new perspective in English language teaching and became a

trigger to this research and motivated me to conduct a further research.
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2.3.2 A reflection meeting on the guest teacher lesson

To see what the difference is like between the elementary school and the junior
high school teachers on English language education, I held a reflection meeting and
collected the teachers’ utterances as a preliminary data to investigate whether or not the
difference of beliefs between the elementary school and the junior high school actually
existed. To do so, the two meetings were separately held at Elementary School C on
March 5th 2008 and Junior High School A on March 12th 2008 soon after the guest
teacher lessons at Elementary School C. (Due to the school schedule of Elementary
School B, the meeting was not held.) In the meetings, a semi-structured interview with
both elementary and junior high school teachers was conducted and the teachers’
utterances on the guest teacher lessons and English language teaching were elicited and
analyzed with focus on their different perceptions on the unit planning, the formulation

of the goals, or the lesson conducted.

2.3.3 The participants

The six teachers at the elementary and the junior high schools were involved in
the guest teacher lesson. However, I would like to focus on two of the teachers who had
been continually involved in the lessons; one elementary teacher, Ms. Minamino and
one junior high teacher, Ms. Shinomiya. (The names are pseudonym.) I selected them
for data collection because they were very positive teachers and were continually
involved in this “renkei” project. They were aware of the project more than the other
four teachers.

Ms. Minamino was an elementary school teacher with 18 years of teaching
experience and of the coordinator of English Activity at C Elementary School. She was

a 3rd grade homeroom teacher, but, as a coordinator of English Activity, had been
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involved in this project, which meant for the 6th graders of the school.

Ms. Shinomiya had taught at junior high schools for 10 years. She kindly
accepted our request to be involved in this project because, although at the time of the
guest teacher lesson was conducted, she taught 12th graders, in the following year
(April 2008) she was supposed to teach 7th graders, who participated in our guest
teacher lesson. So she was interested in meeting the students before they entered the

junior high school.

2.3.4 Data collection

For the preliminary data, semi-structured face to face interviews with Ms.
Minamino and Ms. Shinomiya were separately conducted at the elementary school and
the junior high school. Each interview lasted for one hour and was recorded with the
permission of the two teachers. The procedure of the interview was as follows: first, the
teachers were shown video clips of the guest teacher lessons and then asked to talk
freely about their impressions of the lessons. The recorded utterances were transcribed

for further analysis.

2.4 The two teachers’ utterances

I will demonstrate the two teachers’ utterances below, which seemed to show
the teachers’ teaching experiences and beliefs. While the junior high school teacher, Ms.
Shinomiya mostly mentioned about “teaching” or the studeﬂts’ behaviors observable in
the lessons, the elementary school teacher, Ms. Minamino mainly talked about
“students’ learning” or the students’ motivation in English learning and the meaning of
learning English for them. In the utterances below I underlined some parts, which

seemed to be symbolic reflecting the teachers’ beliefs. Let us now look at the two
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teachers’ utterances.

2.4.1 Ms. Shinomiya’s utterances
68 (Watching the video clip of the guest teacher lesson in which the students
positively participated in the lesson) I am looking forward to teaching the
students English in our junior high school after they graduate the elementary
school. (While making comment on the lesson, she saw posters in the “English

Room” in the video clip.) Anyway, are these posters and pictures always on the

wall? Do they always have them?

70 (Watching the video clip of the gust teacher lesson conducted in “English
Room at Elementary School C”) I envy them. I wish Junior High School A

could have an “English Room.” like this.

108 (Watching the video clip of the group sessions, the junior high school
teachers were talking about the student numbers in lesson. They liked the small
number of the students. Then, she had a simple puzzlement.) Who teaches

English at Elementary School C?

125 (Watching the activity of ‘Simon says’ on the video) The students would

be forced to do this (‘Simon says’) again [in the junior high English lessons].

- 165 1 hope that students have experienced writing the alphabets. They haven’t

had an opportunity to study Roman letters again after they study them at the
fourth grade.

(Translation done and underlined by the author)
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In Excerpt 68 above, while watching the video enjoyably, Ms. Shinomiya shifted
attention from the students to the classroom environment, i.e. posters on the wall.
Likewise, in Excerpt 108 she referred to the English room and stated she wished to
have one at her school. She also commented on “teaching” aspects of the lesson
(108), stating that the students should learn alphabets before they entered the junior
high school. The comment could be interpreted that students’ experience of English

Activity would reduce her burdens of teaching alphabets at junior high school.

2.4.2 Ms. Minamino’s utterances
163 I have already mentioned that it was so nice for the students to meet the

Japanese English teachers who could speak English very well.

165 They thought that if they tried hard. they would be able to speak English.

The Japanese English teachers became their model or goal.
420 Based on the guest teacher lesson, the junior high school teacher would
start the first English lesson at the junior high school by having the students

make an introduction speech including the students’ name and favorites.

422 T am hoping that the students could say like this, “It was good for me to

study English at the elementary school. I could use the same phrase again at the
junior high school!”

(Translation done and underlined by the author)

In Excerpt 163, 165, and 422 Ms. Minamino commented on the lessons with the subject
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of “the students” or “they”. That shows us that her lesson view is “student-centered”.
Besides, she had a view of English lessons at the junior high school after the students
entered the junior high school. She cared about the students’ learning even after they
graduated from the elementary school. Her comments could be interpreted as her
perspective of “continuity of students’ learning” and as her intention to make the

students English learning more meaningful by “renkei”.

2.5 Summary of the teachers’ utterances

These comments above showed us the different view of the guest teacher
lessons. Although the meeting was separately held, the teachers watched the same video
clip of the guest teacher lessons. However they showed the differences. While talking
with the teachers, I realized that there existed the different beliefs about English lessons
between the two teachers. But how are they different? Are there any similarities
between the two teachers? To answer these questions in the following chapter, a further

qualitative study is conducted and reveals teachers’ beliefs in more depth.
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Chapter 3

An Analysis of the Talk with the Two Teachers

3.1 The setting of the joint teacher meeting

In the previous chapter, the guest teacher lessons, the reflection meeting, and
the two teachers’ utterances on the guest teacher lessons were described. In the
reflection meeting clear differences between the two teachers were observed. While the
elementary teacher, Ms.Minamino mainly talked about the students’ learning, the junior
high school teacher, Ms.Shinomiya mainly mentioned how and under what environment
English lessons should be conducted. I thought that if there was the gap between the
teachers, the “renkei” could not be smoothly promoted.

To promote the renkei more effectively, I believe that the teachers should have
the common goals or share the some beliefs on English language education. To have
such an opportunity I suggested to the teachers who participated in the project that we
should have another meeting and share our opinions on English education. In the
education field this kind of meeting is often held to promote “renkei” across the two
different levels of the schools. For example, Sakai (2005) claims that in his research on
developing the collaborative curriculum for the kindergarten and the elementary school
it is important for teachers at the kindergarten and the elementary schools to reconfirm
and adjust their own beliefs with a mutual teaching belief that how teachers educate the
children. In our project likewise the teachers needed to understand that differences exist
between their beliefs about language teaching and, thus, I arranged a meeting in which
three activities were conducted including the videotaped lesson observation, exchanging

the annual plan of English language curriculum, and a discussion about English



19

language education. Through these activities the teachers deepened their understanding
of each of their beliefs on English language teaching. By examining their utterances in
the meeting in more ways using a qualitative analysis, I would like to clarify in more

detail the two teachers’ beliefs on English education.

3.2 Data collection
Four teachers including the author joined the meeting and we had a relatively
open-ended discussion, which lasted for one hour. The utterances given by the teachers

were audio-recorded with their verbal permissions.

3.3 Method of analysis

The transcribed utterances were analyzed based on the Grounded Theory
Approach (Strauss & Corbin, 1998; Craighill-Saiki, 2006). In this study I did not
attempt to verify an existing or hypothetical theory, but rather through the detailed
analysis of the data obtained, I intended to generate a new hypothesis about teachers’
beliefs and to exemplify the teachers’ beliefs based on the data. Strauss & Corbin (1998)

argue that one of the differential possibilities of qualitative methods was

Qualitative methods can be used to obtain the intricate details about phenomena
such as feelings, thought processes, and emotions that are difficult to extract or

learn about through more conventional research methods. (p.11)

It is assumed that the qualitative methods, especially the Grounded Theory
Approach (GTA) for data analysis, allows us to explore more directly the participants’
feelings, emotions, and thoughts, which could be the elements of their beliefs. This kind

of exploration seemed to be difficult to explain through the quantitative or more
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positivistic methods such as a questionnaire survey.

The way how the data was analyzed through the GTA must be mentioned here.
First, transcribed interviews were segmented into units, each of which is a “smallest
piece of information about something that can stand by itself” (Lincoln & Guba. 1985:
p.345) The units were printed out and cut off into pieces to detach themselves from the
context in the meeting. Each of the units is labeled in light of its “properties” and
“dimensions”. This is a process known as “open coding.” After the open coding,
similarly coded segments were grouped together and labeled as “categories”. The
categories that emerged are systematically developed and linked with subcategories to
form more precise and complete explanations about the phenomena: a process known as
“axial coding.” The major categories were finally formed, and a new interpretation of
the relationship among the categories was generated through the process called
“selective coding.” The emerged relationships among the categories or concepts were
represented as a storyline and visually depicted in a mapping. In the GTA, such an
analysis usually continues until the point of “theoretical saturation,” where no further
properties, dimensions, or relationship emerge during analysis (Strauss & Corbin, 1998;
p.143)

This is how the data was analyzed through the GTA, but in this research the
analysis was ended at the point of “selective coding” because “selective coding” could
clarify and explain the two teachers’ beliefs on English language education. Having
considered the procedure of data analysis through the GTA, we will look at the two

teachers’ stories or beliefs about English language education.
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3.4 Data analysis
3.4.1 Ms. Shinomiya’s story
The analysis of Ms. Shinomiya’s utterances based on “selective coding” in the
GTA generated the following main three categories.
“Test score: High school entrance examination-oriented”
5 The 7th graders this school year could acquire writing the alphabet sooner
than usual in my experience. I give them writing the alphabet assignment;
writing the alphabet 10 times or 100 times. I guess they can write the alphabet.
Now in lessons I give them spelling quizzes. I always give the students small
spelling quizzes as if [ were a “drill sergeant”.
48 If English was not the subject of the high school entrance examination, I
could introduce more communicative activities. The 9th graders must write
correct spelling for the tests. I give them assignments
Ms. Shinomiya’s biggest concern was high school entrance examinations. She
recognizes that the students must face the reality of high school entrance examinations.
In order to pass them, they need to be able to spell English words correctly and write
phrases or sentences accurately. Thus her major concern about students’ skills made her
promote the students’ writing skills by giving the spelling quizzes frequently in her
English lessons. In her view writing words and phrases in accurate spelling is very
important in English language teaching. Her responsibility of improving students’
writing skills and of having her students pass high school entrance examinations and

writing occupied her teaching beliefs.

“The priority of classroom management”

Secondly, according to my experience, it is often said in junior high schools
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that the successful classroom management made during the first three days at school are
really critical at junior high schools and it guarantees the later success of teaching in the
class. In other words, classes could fall into a collapse within the first three days in
April. Likewise, Ms. Shinomiya believes that classroom management is so important
and this belief greatly affects classes in many cases. Look at the following utterances
she gave;
30 I think that English lessons occasionally create the class atmosphere for
students’ learning. When we do the interview activity, in some class boys
interview boys and girls interview girls, in some class boys and girls interview
each other or the students interview the classmates who they don’ t know very
well.
155 T have managed to complete the textbook in three lessons a week. About
the time when I became a teacher, we had four lessons a week. So I could do
the extra activity. Recently since lessons are given only three times a week, I

have no time to do that.

“A new perspective- a possibility of a new activity”
113 Maybe the students can do the introduction of the locations using the
phrase of “This is”, and of the teachers using the phrase of” He is/ She is”. I
assume those expressions would link the current study, so if I try I might be
able to do it.
The third category is “A new perspective — a possibility of a new activity”. Although her
major concern was how she could control students’ behaviors in the classroom, she felt
that she would need to tackle with the challenging activity, i.e. English Activity at

elementary schools. She said she hoped to teach “the students who had experienced
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English Activity in the elementary schools” (113). Having participated in the guest
teacher lessons with them and observed the students showing positive attitudes in the
lessons pronouncing English words well without showing any anxiety about learning
English, she anticipated that she could try the new activity in the lessons which she had

not tried.

3.4.2 Ms. Minamino’s story
Ms. Minamino’s stories are as follows;
“Goal orientation; talking about oneself”
118 T would be very happy if junior high school teachers visit our elementary
school and provide the opportunity with the students to talk about themselves
in a few English sentences. That will be the goal for 6th graders.
The first category generated from Ms. Minamino’s talk was ‘Goal-orientation; talking
about oneself’. She highly valued ‘the ability to talk about oneself’. She said that was
true not only in English Activity but also other subject areas. In social studies, for
example, they develop their teaching plan, focusing on their ‘self’ and gradually
expanding the topic to issues in their school district, their city, and their prefecture. In
that sense, since the students could transfer some ideas of talking about “oneself”
partially done in other subjects, Ms. Minamino expected her students to learn to talk

about themselves in English, in other words, to give a self-introduction.

“Anxiety and hope”
79 1 thought that I would have to reconsider the role of English Activity at
elementary schools if it became a burden for the junior high school teacher who

is in charge of English of the Ist graders, but I'm relieved to hear that the
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students did well today and the English Activity in elementary schools would

not have a negative impact at least.
The second category is “Anxiety and hope”. As a teacher in charge of English Activity
at her elementary school, she was not assured that the curriculum she made would have
been appropriate for the students. However, in the meeting Ms. Shinomiya told her that
the students who experienced English Activity at the elementary in the district of A
Junior High School performed better than the students with no experience of English
Activity, Ms. Minamino recognized that English Activity had been meaningful and she
had played an important and meaningful role as a teacher in charge of English Activity
at her school. Once she had recognized that English Activity was welcomed by the

junior high school English teacher, she wanted to develop it more with confidence.

“Possibility emerging from various activities”
167 (referring to the English skit from “Eigo Note”) Is it all right to replace the
words of animals, for example, in case they learn them?
172 1 think that it is all right for teachers to introduce a little bit about Roman
letters here when the 6™ graders learn how to introduce themselves.
The third category is “Possibility emerging from various activities”. Since Ms.
Minamino had a very positive attitude toward teaching as I mentioned above, once she
recognized that English Activity was meaningful, she could develop her ideas of
English Activity. When I suggested a certain language activity, she immediately
understood what it was like and showed me how it would be adapted it into the practice
at her school. Furthermore, while we collaboratively planned the unit, she came up with
the idea of having her students interact with English teachers at Junior High School A.

In addition, she believed that the more activities were given to her students, the more
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her students would learn from them and that kind of learning would bring a good

learning experience to her students.

3.5 Summary

So far the two teachers’ beliefs on English teaching were analyzed based on
“selective coding” in the GTA. The analysis indicated that, as was expected in chapter 2,
the discrepancies existed between the beliefs that each of the two teachers held. The
junior high school teacher, Ms. Shinomiya was mainly concerned about test scores or
high school entrance examination and classroom management. That could be
generalized as a typical teachers’ behavior at junior high schools, where normally
originates competency based education and students discipline are generally important.
Her beliefs on English language teaching which seemed to be influenced by her
working experience can be said to be the “teacher-centered” approach. In her
perspective the students were supposed to learn the predetermined materials and the
teachers should teach them to the students. In order for the teachers to do that, the
students should be controlled during the lessons. Thus, her perspective of students
learning can be interpreted as a passive one.

On the other hand Ms. Minamino had beliefs that the students should actively
participate in lessons and that the teachers should provide an appropriate opportunity for
the students. Thus, she created the opportunity in which the students used English by
interacting with the English teachers. She believed that that was a meaningful and
purposeful leaning experience for her students. Her perspective of students’ learning is
interpreted as “an experiential one”, which seemed to be influenced by her working

experience.
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Chapter 4
Action for Developing a Collaborative Curriculum of English Lessons
4.1 The introduction video of the club activities at Junior High School A
4.1.1 The background of the setting

In the previous chapter, we examined the two teachers’ beliefs on English
language teaching, and found out that discussing how they engaged in the guest teacher
sessions and how they would teach the junior high school students who had experienced
English Activity at the elementary schools lead the two teachers to broaden their ideas
of English teaching. The students’ positive attitudes in learning English in particular had
motivated the elementary school teacher and the junior high school teacher to develop
the teaching units at each school.

In this chapter, we will look at the further collaborative action which the
teachers took advantage of the students’ English learning, and that would eventually
connect the lessons of English Activity at the elementary schools with English lessons at
the junior high school. In the joint discussion, which was described in the last chapter,
the teachers planned to conduct the guest teacher lessons during again this school year,
too.

To make them more meaningful, Mr. Toyama (pseudonym), who was in
charge of English Activity at Elementary School B asked Ms. Shinomiya whether or not
she could make another video clip in which the students from Elementary Schools B
and C would introduce their club activities at Junior High School A to the elementary
school students; this request was made because of the concern that the elementary
school students had about doing club activities when they enter the junior high school.
If he could have the video, he could visually present the scenes of the club activities to

his students so that he could not only reduce the anxiety of the students, but also
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motivate them to learn English and develop the unit of English Activity. Thus making
the video production was the core aspect of the unit. Ms. Shinomiya wondered how to
connect the video making activity with the students’ textbook learning and when to
make the video and as such, but she positively accepted the request. After the joint
teacher workshop Ms. Shinomiya and I discussed how to make the video and we started

to make one in September, 2008.

4.1.2 The introduction video of the club activities at Junior High School A

In the middle of September in 2008, Ms. Shinomiya and I spent two lessons
making the club activities introduction video. In the first lesson, we presented to the
students the format of the video and the expressions to be used in the narration. After
that, we had them work on the project in their club activity groups. The students made a
draft of the introduction video following the format Ms. Shinomiya gave and then used
the expressions which they had already learned. In the second lesson, they did
pronunciation practice for the narrations based on the draft. They enthusiastically
engaged in this task. They talked about greetings, the number of the members of their
clubs. They also introduced the captain or the leader of the club, mentioning their names
and their favorite things. Their coaches were also introduced with their names, the
subjects they teach and their favorites. The numbers of the sentences spoken in the
video varied according to the groups, but they made 8 to 10 sentences for the
introduction. The following is an example of the presentation students made; “Hello,
boys and girls. We are members of the soft tennis club. We practice hard after school.
We have about 50 members. This is our captain, Mr. Konishi. He likes tennis very much.
That is our coach, Mr. Miura. He is a Japanese teacher. He likes beer. This is our club.

We are waiting for you next year. Bye!”
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The students collaboratively and positively engaged in this activity with their
peers who were from the same clubs or teams. After the lessons, Ms. Shinomiya and I
visited each group of the students who were actually doing the club activities and
video-recorded their introduction. For the most club activities, the script was written
about the club members, with support information given about leaders or captains and
coaches. After recording the video, I edited it and handed it to Mr. Toyama at B

Elementary School in the middle of October in 2008.

4.2 English Activity at Elementary School B based on the club activity introduction
video

On October 27th in 2008 I was invited to a lesson conducted by Mr. Toyama.
The teachers from the junior high school did not actually intervene in the lesson but
merely observed it from the back of the classroom.

The goal of the lesson was to make an introduction speech of a classmate,
which would be recorded and handed to English teachers at Junior High School A in
response to their video. In the classmate introduction video, the students introduced a
classmate by describing his/her names, personalities, favorites and what he/she can do.
After the introduction was given, the students spoke about what club he /she wants to
join after they became a junior high school student. In terms of English proficiency and
the content of the speeches, I felt the students’ performance was so wonderful. This
proved that the students had positively been involved in the preparatory lessons and had
enthusiastically worked on the task.

However, according to the teacher, although the students were interested and
engaged in the lessons of English Activity, they found them a little difficult in the

beginning because they did not have clear understanding about the students’ life at
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Junior High School A. Thus he showed the video to his students before the lesson I
observed. After the teacher presented the video from the junior high school as a visual
support for the students, the students were able to have the image about the life of the
club activity at Junior High School A. They were visually familiarized with the junior
high school students’ club activity life. The visual example of the club activity enabled
them to associate their activity with Junior High School A and to have more purposeful
goals of the activity, which was to send the classmate introduction video to Junior High
School A. So the club activity introduction video at the junior high school was effective
in providing the junior high students with the opportunity to utilize their English
learning, and, at the same time, having and watching the video at B Elementary School
facilitated their English Activity learning and connect their learning with A Junior High

School.

4.3 Reciprocal English learning

So far I have presented the further collaborative English activities at and
between Junior High School A and Elementary School B. I need to note here that,
although the lesson this school year at Elementary School B was not the guest teacher
lesson, the teachers consequently had been able to connect the two schools by making
the classmate introduction video and sending it to Junior High School A. The guest
teacher lesson has been planned to be conducted at Elementary School C in February,
2009, for which the lessons in the unit of English Activity at Elementary School C
would be developed based on the club activity introduction video from Junior High
School A. In both elementary schools each unit of English Activity was or would be
developed based on the club activity introduction video.

I have mentioned the club activity introduction video many times because I
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found a significant meaning in making and utilizing the video. For the video facilitated
“renkei” between the teacher at the two schools and bridged students’ English learning
at and between the junior high and the elementary schools. Furthermore it was made by
the junior high school students who experienced English Activity at Elementary Schools
B and C. This shows that the students who had experienced English Activity at
Elementary Schools B and C continued and developed their English learning at Junior
High School A and returned or would return their learning back to the elementary
school where they had first experienced English Activity. A good “renkei” had occurred
here. Adding to that, there were educational benefit among Junior High School A,
Elementary schools B and C. The benefit was that the activity enabled the teachers to
plan or develop the curriculum for English Activity or English lessons in each school.

In the junior high school Ms. Shinomiya and I connected the activities of
making a video with the students’ learning from the textbook, and in the elementary
schools they presented the expressions and vocabulary which their students needed to
use for their presentation and the video sent from the junior high became the model text
for the students learning English Activity at the elementary schools. Besides the activity
of making the club activity introduction was generated from the meeting where they
shared their beliefs on English language teaching. Therefore, returning the students’
learning had connected not only the students’ English learning between the junior high
school and the elementary school but also the teachers at the junior high school and the
elementary schools.

I would like to propose in the next chapter that this notion could be a principle
in developing the collaborative curriculum of English lessons in elementary and junior

high schools.
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Chapter 5
Conclusion
Before we get to the conclusion, I would like to state how I as a
teacher-researcher had positioned myself in this research. Although I first was invited to
join the guest teacher session by the request from the elementary school teachers, I
planned and organized the lessons and meetings and got the teachers involved in the
activities. So I would like to refer the role I played in the project as a “coordinator” of
the “renkei” prfoject between the elementary and junior high schools. In other words, to
research how the “renkei” would be achieved effectively, I employed a research method
called action research. Action research was first advocated by an American sociologist,
Kurt Levin (1979), who claimed “Field theory”, where human behavior was influenced
by interaction of human and environmental condition. This research method is now
widely used in the educational field to improve school curriculum or lessons as such.
Fujie (2007), for example, conducted the collaborative curriculum between a
kindergarten and an elementary school and explained that action research is the research
method which would lead to curriculum development, lesson improvement, teacher
development, and school innovation.

In this sense, as a teacher-researcher or a coordinator, I coordinated various
activities between the schools, including the video making, which was planed in the
joint teachers meeting. Making a club activity introduction video brought the “renkei”
English learning to the students who experienced English Activity at Elementary School.
And based on the video, the English lessons in the unit of English Activity at
Elementary Schools B and C were developed. Besides that through a series of the action
we could find a picture of “renkei” in English language education between the junior

high and the elementary schools. So lastly, I would like to advocate a picture for
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developing a collaborative curriculum development of English lessons between the
elementary schools and the junior high school.

Based on the series of the practices with the teachers between Junior High
School A and Elementary Schools B and C, I would like to summarize how we worked
on the project. Figure 2 visually depicts how the “renkei” in our research project was
conducted. I would like to use the metaphor of “Collaborative Gears”. The “renkei”
consists of two gears; one for the junior high schools and the other for the elementary
schools. Each gear stands for the process of developing a unit of English lessons with
the following four stages circulating around the gear; “sharing beliefs and defining the
contexts”, “formulating goals”, “practice”, and “reflection”. If the teachers at both
schools are actively and collaboratively engaged in the curriculum development, they
begin to generate dynamism, which is the power to drive forth “renkei”. If both gears
are adequately engaged, then “renkei” for the English lessons to work effectively occur
and English language teaching will occur more effectively due to the common goals
shared and the lessons planned toward reaching these goals.

As was described in Chapter 3, we would not able to avoid having a
discrepancy in the teachers’ beliefs about English language education between the
junior high school and the elementary school teachers; as they have different
perspectives on how English lessons should be conducted. To develop a collaborative
curriculum beyond such a discrepancy, it can be suggested that teachers need to have
opportunities to share their beliefs on English language teaching and to plan the
common activities, which can be developed at each school. The common activities, in
our study, the guest teacher lessons, became the key to a collaborative curriculum,
which was introduced in Chapter 3. It is important to keep in mind that the curriculum

must be adequate and suitable to the students and to the school contexts.
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Figure 2 Collaborative Gear of curriculum development

Thus, teachers always need to consider what and how they can develop their

students’ English language learning. The awareness will enable teachers to define the

current students’ learning context and to consider activities which will connect language

learning at different schools. These are “Sharing beliefs” and “defining the context” in
Figure 2.

Once the common activity is planned, teachers at each school must consider

the lesson plans or the unit for the activity and they set the goals in the unit. This is

“formulating goals”, according to which “practice” will be conducted. After the
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practices teachers “reflect on the practices”: whether or not the goals were appropriate,
the lessons were adequately practiced, students have achieved the goals and as such. In
this stage, the teachers meet and share their impressions about how the common activity
was conducted and how effective it was for the students’ learning. Again sharing the
activity and exchanging opinions will motivate the teachers to plan another activity for
“renkei”. This is how the collaborative curriculum on English lessons will be
developed.

In this paper, unfortunately, I cannot describe the next guest teacher lessons and
the reflection meeting, which are scheduled at Elementary School C in February 2009,
due to the fact that the present paper must be completed before the lessons. The English
Activity is being planned based on the club activity introduction video made in Junior
High School A. This means that another “renkei” project will be carried out and we add
another “Collaborative Gear” to our collaborative curriculum development.

The new Course of Study will be implemented in 2011. The previous two
years of 2009 and 2010 will be an experimental period, in which schools are allowed to
partially implement the new Course of Study. Thus, English Activity will be practiced
at more schools than ever because Foreign Language Activity will be a compulsory
subject for Grade 5 and 6 under the new Course of Study. “Renkei” on English language
education in many junior high school districts will become our immediate concern. I
really hope that this research could be of help for those who are involved in “renkei”
projects in various ways. English language teachers within a junior high school district
will need to meet and share their beliefs more frequently and more positively. I also
hope that “renkei” on English language education will be promoted and contribute to
more purposeful, meaningful and enjoyable English language teaching at elementary

and junior high schools.
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Appendix
The Narrative data (The Japanese Original Version)

1. Chapter 2 (p.15) Ms. Shinomiya’s utterances (recorded on March 12th, 2008)

68 | BLATT ., BAD, FRIRTEERHRASHOTLVIHN.
SETEIE,. B EEIRELT,
THD. Z=F-FTTH. BRMI->TH-=DIE.

HhIL, B3, EIVISIITLTHAHIATT N ?

70 | AZAG—. HAM, EENL—LEbHhIE.

80 | BS3VAL? BANIIP>TR>TAY,

Eho ABBEN-ECAT, BBE>TIELLVGEST,

83 | AIFFIZR-TRIFE.

ETFRELYLTESL.

85 | I=hn, HEEI— LT, BEH—FEHEEST.,

87 | mAM, BLLWSHSK T, TE64, L\WLWHE— T,

90 | ThSHLD, T IL—T1EEDYDHTUIVTT 1,
AL EHEBERL T, AALTRELT,

BADNGZDEANADSTE BADR DO TEHFABEATMIYLT,

92 | LA, EAM1IFRT. — ADEERARISOof5.

98 | 34+2.

100 | 17&FnEE-/\—TTT 1,

102 | 89 A, HHLIWELTT h,

106 | I like & My name is

108 | ZE 1 OB/, EEN B A TIXHATI M.

110 | Y, £H. JFFEL TS,
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112

&CHBEN,

114

IHEHHBIFESLITDATYT N,

116

TRV EXEITS

—WRTTa—LERT ARWNIDATIN?

118

ZDHI.

120

BERLLVSERIIAEL ?

124

£, WHOTOHTULNBEMNS, FoLBEE 2 >TLSH,

FH. CYLTL, LohDMYPTULRDPME, LTHANES>TRSTINT

125

H~. THLRER A=, £=PEhHNA.

136

WBWLAE,

142

E{DEVRAL,

145

ENEHS. HD. HBH. ERLVDITEBNESTER,

151

hiE. GAN, BEOEXEDFIaFIaALT -

153

[(E~>THRY LIFTH,

156

b EMmo=T9 1,

158

3. Hheh. RATET R,

165

FYe . ShLlbvbh, XFENETHRLLVNTT R, O—IFF4ETE-T.
FNT.5, 6E0HAEADTLED D, ZEDTEVAFITLIN, ThTLEHSTWLSF
[ZABCHLENMEHMADIZ, BEDFIX. TTCHEZINS, FETHADNT S UL vy

TT.H. DVTLHIMAAS>TNI PO THESL B—IFTHLLDS BT T TS,

167

O—YFEETBHLSICT, ES5LTR—TELEWVATLES,




2. Chapter 2 (p. 16) Ms. Minamino’s utterances (recorded on March 5th 2008)

163

H=VLTT &, GAD. T,
EBROBETINEDLOTLV =D, $2&(FEFo2LLRE) > TH->TEMELAGL
TE. A E-ALTORE D, 85K E. £5E2zHE . BRADEETHAK

2. EBHSLANBLBAT, BT TLED2f=AT=0,

165

BA535Le~N5K51250E, BEALVE,

167

PolFVUha, AER-THERBNE, HALSIITD AR TLIZEICTEST,

168

SN THADSENF2EL>TLWIENHLHL BT M,

170

Ehin, H2&Le~nd KT Y LY,

172

TAD, TIWSEIET T,

BADRZADDNBIMATOTLORWGE M=, LN 3 E5(THYTL,

174

FARBBLRBATT R, FEBBIE Le~hizot2ERLLDIZGE~2TLVS,

420

ThESFEZTIEo=6 AZIENE 1 like HAEN K, HEBNTTELIND, BRYD
HIEOBMIZR. SEIZBESDAMEIFELLNEELEYBAITE>THELIM.,
BEW, B3N ERDFIZMLARCAH, >~ THERDELEZTTHLONIALEIM

7;\

422

INERTHBELTBVTENof =, FER | AFWVE FABADSH=5,

424

EhoZZ#EBUIZ, TEREIAR, ATRIEH>TUWV =T858 E B2 AR T
=FEFTWEDIS, FIIEWSLLIZTES, ke HAEN, Z2HFIZ. S BIXFENR

HEEE>THESED.

426

BHELLELHEBELTHL-T, EoTHAEMNA,

ZL=5. BEL, [0 HOFREFERAP—, 10T,

431

[ (BRIDIETIHR, REDOILEMD, BERBEREo1=b.

433

AL FE>THEM LY,

39



435

BNGEWNCEZER NS, ATV,

440

H~o

451

INERDEEDRBEL, LTEMo1ELITETRIALNTLEI D,

454

FEERICH, KFLFE, VOB ESRELOLIZLVEDTINS3IET -

3. Chapter 3 (p. 21) Ms. Shinomiya’s story (recorded on May 27th 2008)

5

FILI7RYME, HO—, BT EEALRYBATTIHE AT EERA-EELY
X, 135, —NTFARAFCTILIZFAYR26 XFLBE T EI o5 BRAENET
ARERSTWBATTIHEZLI7RYL, —IE2 8| [FIFFMNT=, F5RIZS, 4N
P BTELEI T2 HIATT IHEHD ~ . 2B B IEEE. SL=.

{1 55AHEASTHD, [1OEIET. 100EE T IEMBRBLENSTRAIN TS
ATETIHE  ZILIFAYMIBELTIE, EFHAEL RN, ($310FILER)
SEHEENIDS HETAMER. ROLSIC, BETAMEA®O TVET,

BRAIZBEIE1DICOE10EDDOENTERLRSELY,

48

TRATYT & PERIEESLTHA, 3FLEITEooh, BITEM>1=64, EH
BrUeh BRIFELVTE, (EFEN) REDERE, BLWMTE. TAMELLODT
EbLhzYLETIHE, ZCEFREVAHLOTT H, BRARICEEN G

=5,

oA —La v ERTESDAELEING

40



4. Chapter 3. (p. 22) Ms. Shinomiya’s story (recorded on May 27th 2008)

30 | BAD. IFADBEARLE>TLESEIALHYET R REOREH,
AVBEA—EN P2 TH, BOFRBOFTOOT. KD FIIEDFTYSHISRL
HBNE. HLH~>T, AOTPHLR., MBAANTEMIEI5ZA6H5L. ThidE
MENBLET, TH/MERTHATIL>TVSS . RADEDDEIF, FITHA
1= TCABAROIZLIAEWVED I ENTT B,

EEAENEST-ST, BIFRIZ—ALSWMEIVBATTIFE,

EFFTHI B Eo-ATY IHE R EETHASERT, $E(E3. 5T
e THDT, BHEORBTO-1253. 500D LRBHIHHT. §ETEIP®--
o, BHERDOLEDIDHAHE—MT, . RAPYELIEE, B4 (B Eo7AT
R [ 7AAOREIZFHRES IENTABATIE—AL1BEIESTY. FALBAT
BHENDELRBTEATTHE . REZSVSBMENSF-TY,

3, BICA-AT. S5WLH5DH P> THT, BA4IZHE>THLWLDITA,

FHROBREN, TEDDIZ BAtEo1=5, BIfEof=bta, KE?

5. Chapter 3. (p. 22) Ms. Shinomiya’s story (recorded on May 27th 2008)

This is THEAMAITL T, He is She is TEEBNTBHCHULVT, LLVTT i,
113
FNEHNP=5, BEIESOITWAETEY VYT HME, ©A5ERZIETE

BDHVE,
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6. Chapter 3. (p. 23) Ms. Minamino’s story (recorded on May 27th 2008)

118

L. H P26 B INSAITTHAEST=H. C /I BIDEDIEZERELDT,
boof-bha BLARR, FRHFBETHLLWTT &3,

PERLZEFH. ZBBEOETAHEE>ToTHAELKRELITE,
ENHooT-n BEBNA T /IMEROILIT, FEROEENIH>TVEMS,
EhPOof=6, HERDELEIZ LoHBECRBALEISITELLL, BRHLESH UL
mT.

AMN6FLENDT—INELT. BADIEMNFEEH2HN3 X, 2NN TELHEET—
LZLELD T, ThEEBEHN B DREEE>TURETRIESh LUV,

MBS TERL C/IMNELTIE, F1EETEIT L, P XYEERSELSDIET K

BELGAT, DWAARIENHDH LT, 67/ ? 3FFR,

7. Chapter 3. (p. 24) Ms. Minamino’s story (recorded on May 27th 2008)

79

F1HOTWEWEEN. B/ R CIMDFERT,. SETEEDLAEN LAE
WAPofzh, REEFETL, ZEAT. BATELAZANGE, 2 TESITE . KIKREL
KL THE BUMIZ2EMETE1ALEITE ., (B IMNY) KIKDERF &M
EABRIZEBESNATLESN S NEDT,

ZDFENEASTINVDT, EEM, PYDTVFELBA,

TAFTRALRIE{HTLNSDIEIRI -5 ->TES,

42



8. Chapter 3. (p. 25) Ms. Minamino’s story (recorded on May 27th 2008)

167

PRI, BME->TLHEH G, BIYIMRICLTEOK?

172

BFELEDHEBNDEIAHICh, BADATMED—IFTEISELIDIE, beo&lXk
LWhizbWLWDVEERVET, (5FER)

56FAREEE O TF b F1IHA>T, TAFRIZHESTLVELELDZE
#HELVEHTE,

TIKEMDF=TT,

43



