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The University of Teacher Education Lucerne (PH Luzern) is one of the major teacher education
universities in Switzerland. It offers research-based programmes to teachers of all levels and
supports them in boosting their careers by providing professional development and
supplementary courses. Furthermore, it advances the production and transfer of knowledge
through applied R&D projects, and it provides comprehensive educational services for Central
Switzerland.

The first students took up their studies in 2003. At that time teacher education was transferred
from teacher colleges to the newly established universities of teacher education. Today, PH Luzern
has more than 1800 students, and approximately 6000 teachers and educators attend its in-service
courses each year. It has about 500 employees. PH Luzern is located right in the middle of the
beautiful city of Lucerne. In terms of student numbers, PH Luzern ranks among the top five of the
fourteen universities of teacher education in Switzerland.

PH Luzern offers the following programmes:

- Bachelor course Kindergarten/Lower Primary Level (180 CP): All areas and subjects taught in
kindergarten and grades 1 and 2 of primary school.

« Bachelor course Primary Level (180 CP): Seven out of the nine subjects taught in grades 1 to 6 of
primary school.

- Bachelor’ s and Master’ s course Secondary Level | (270 CP): Four out of the twelve subjects
taught at Secondary Level | (grades 7 to 9).

- Master’ s course Special Needs Education (another 90 CP): This supplementary course is open
to teachers of all levels and qualifies them to work in a special education setting.

- Teaching Diploma Secondary Level II: This programme is open to persons who have already
received a university master’ s degree in a particular school subject, and qualifies them to teach at
high schools or vocational schools.

The curricula of the programmes cover content knowledge and pedagogical content knowledge
as well as general pedagogical knowledge and their interrelations. The primary goal for students is
to become fully competent at teaching particular subjects and to acquire the skills of educators.
Our students spend about a quarter of their study time in internships in which they have to apply
their conceptual knowledge in practice. PH Luzern maintains close connections with cooperating
partners and schools that offer internships in Central Switzerland, with currently over 2000 teachers
supervising our interns. The systematic collaboration with experienced teachers and qualified
researchers ensures that students are thoroughly prepared for living up to the challenges they will
encounter in the teaching profession.

Curriculum Development: Frame of Reference for Teacher Education

Curriculum development in 2003 was informed by the experiences of the former teacher
colleges and the European Bologna process which aimed to harmonise the requirements and
qualifications of higher education. This situation provided the opportunity to establish a
research-based concept of teacher education that simultaneously focuses on the actual
occupational field of teachers. After ten years, that is to say in 2013, we looked back and considered
the potentials and problems of the curriculum, based on feedback of students and teacher
educators as well as on empirical findings from research on teacher education.
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one result we uncovered the problem of rather unrelated modules, a lack of transparency and
shortcomings in terms of a shared understanding of the objectives of our teacher education efforts
in the different disciplines. Against this background we developed a frame of reference with ten
professional competencies. The purpose was to make the key objectives of the programmes and
their relation to the elements of these programmes transparent. Representatives of all disciplines
were involved in the development of the frame of reference, and we included research findings on
teachers’ competencies. This way, already the conceptualisation as such promoted the exchange
among the different disciplines.

The frame of reference has now been implemented and the key objectives are presented to the
students right at the beginning of their study in order to enable them to monitor their progress
themselves. All modules in our curriculum are sequentially designed and aimed at competence
development. Teacher educators are required to communicate transparently to the students how
their modules are related to the acquisition of the professional competencies. In upcoming surveys
we will ask students how they are supported in this process.

To define the professional competencies, we first described teachers’ main tasks or areas of
activity. We found five areas of activity related to classroom teaching and three areas related to
school and society. On this basis, we described the competencies that are necessary for successful
action in these areas.

Grounded in current theories of the teaching profession, we define competencies as dispositions
that are necessary for performing certain tasks. These dispositions include knowledge, cognitive
skills, self-regulation as well as motivational orientations. Thus, the aim of teacher education is that
our students develop competencies and become able to transfer them independently to different
educational situations (Klieme & Hartig, 2007).

The ten professional competencies chosen include e.g. lesson planning, goal-oriented and
motivating teaching, guidance and counselling, and diagnostics and assessment. The development
of these competencies is individual and includes the build-up of knowledge as well as a rise of
awareness of motivation and beliefs, and the training of communicative skills. The areas of activity
and the competencies are not completely distinct, but rather form a useful framework for selecting
contents, activities and assessments in teacher education. In addition, the frame of reference is a
helpful instrument for the collaboration with the cooperating teachers who supervise our interns in
placement schools. It renders the goals of teacher education transparent to schools and facilitates
the adjustment of the demands in teaching practice and school placements. Experts on teacher
education highlight that the close collaboration between schools and universities of teacher
education in so-called “hybrid spaces” is crucial to the acquisition of flexible and transferable
teaching competencies that are based on conceptual knowledge about learning (Cochran-Smith &
Zeichner, 2005; Zeichner, 2012). Besides, also approximations of practice as, e.g., videotaped
classroom situations provide helpful tools for fostering pre-service teachers’ learning (Grossman &
McDonald, 2008) and for enabling them to see their pupils’ learning, which is an important
prerequisite for effective teaching (Hattie, 2009).

Continuing Professional Development and Research

After the completion of their programme, novice teachers have developed the basic professional
competencies they need for teaching, but their development has not come to an end yet. All the
competencies they have acquired need to be refined and differentiated over the course of their
professional life. To support cooperating teachers” and other practising teachers’ professional
development, we offer specific in-service training. PH Luzern has an innovative further education
centre. The programmes, which address teachers of all levels, education experts and leaders, are
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committed to a scientific approach and place a strong emphasis on personalised support. This
gives participants the opportunity to acquire additional pedagogical, social and personal
competencies, which qualifies them to hold special functions in schools and educational
institutions such as mentoring of pre-service teachers or school principalship. The broad range of
in-service courses is specifically designed to accommodate the needs and demands of the
approximately 6000 participants per year.

Current developments in Swiss schools move in the direction of inclusive schools, and it is a big
challenge for teachers to deal properly with the diversity among their pupils (both weak and very
gifted ones). Hence, specific education efforts in inclusive education are important and,
correspondingly, research in this domain is one of the focal points of research at our institution.

Challenges of Curriculum Development and Perspectives

A topical issue is the lack of teachers at primary and secondary schools, mainly because of the
increasing numbers of children and a high rate of retirements. This is why universities of teacher
education have to educate as many teachers as possible. So we are currently facing the challenge
of delivering enough teachers, but at the same time maintaining high standards in teacher
education.

With regard to quality assurance and development it would be important to have common

professional standards for teachers. This would allow us to coordinate the programmes of teacher
education in Switzerland a bit better, because they are quite inhomogeneous at the moment.
This lack of coordination is also a result of a lack of research on the measurement of professional
competencies and their development, and on appropriate forms of support. Therefore we will need
more research on teacher education, if we want to be able to design curricula for effective teacher
education.

Although teachers can profit from a variety of professional development programmes,
incentives to participate need to be more attractive to make sure that teachers voluntarily take part
in more activities than the required minimum of five days per year. Research findings on teachers’
professional development indicate that effective programmes require long-term work on
instruction-related beliefs with a special focus on subject-specific pedagogy (e.g. Timperley et al,,
2007). In-depth reflection and an intense discourse between the teachers stimulate the explication
of professional knowledge about teaching and learning processes. Research results show that
mutual exchange and shared reflection on one’ s own teaching or that of others play an important
role in making teachers think about their individual teaching behaviour and in extending their
expertise (Putnam & Borko, 2000).

Perspectives

Swiss universities of teacher education are still young institutions and, in contrast to other
universities, do not yet have the right to offer PhD programmes to their students. To widen their
scope for research activities and to promote junior researchers and teachers, we want to attain this
right, drawing on our specific expertise as, e.g., in subject-specific pedagogy.

Another field of research to which universities of teacher education can contribute significantly
is research on teacher education, since there is a persistent need for further substantiated
knowledge about the conditions of competence development in the teaching profession
(Blomeke, Gustafsson & Shavelson, 2015). However, also in this area of research, the entitlement to
offer PhD programmes would enhance the competitiveness of universities of teacher education
when it comes to raising external funding and research grants.
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Once student teachers have received their license to teach, they can take up a regular post as a
teacher at public schools. The organisation of the induction phase lies within the responsibility of
the individual schools. Feedback of novice teachers, parents and schools as well as research results
indicate that the induction phase is crucial and that novice teachers would require more attention
and systematic support than they receive at present.

One form of improving the induction phase would be to incorporate it as an integral part of

initial teacher education as in other European countries. In Germany e.g. the induction phase
follows an exclusively academic study phase at university, whereas in the Netherlands, teacher
students spend the final year of their training programme partly at university and partly in schools.
What holds true in any case is that for an integration of the induction more study time is needed.
This could be realized if the programmes for all school levels were extended to master’ s level.
The development of master’ s programmes for Kindergarten and primary level can promote the
development of common professional standards for teachers and the coordination of the different
programmes at the national level. This would be an important step in the direction of quality
assurance, since the existing accreditation systems refer to the objectives of the programmes and
their attainment.
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