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Background

Teacher education has been academically-based since the 1970s. Teachers must have a master's
degree to be considered fully qualified. The basic principles of the national pedagogical education
are a research-based system, reflectiveness, and the combining of theory with practice. Having a
research-based pedagogical education system means that the professionalism of teachers is
founded on sound scientific knowledge and that teachers have the capacity to broaden and
deepen their competence through personal exploration and critically observing their professional
practices. The theoretical basis is integrated to the practical aspects of the profession. This
integration takes place especially during the pedagogical studies where students develop their
own teaching philosophy through reflective, dialogic and practical activities.

The profession of a teacher and teacher education in transition

Educational performances of young Finnish students have declined. It has been especially
worrisome to notice the changes in the acquisition of learning skills and in the general attitudes
that would support learning. Additionally, the differences in achievement between schools and
geographical areas is growing. It is clear that the Finnish school system is facing challenges. This
change also pushes the concept of being a teacher and the teacher education system into renewal.

The profession of a teacher is in transition due to the ongoing changes in society itself. The
perceptions concerning information and learning of the industrialized era, which can still be found
in the culture of education, are no longer sufficient when facing the new challenges of the day. The
working life of the future requires, for example, the ability to solve problems that have no simple
answers nor can be observed from the viewpoint of a single school subject or scientific field.
Additionally, in the future students must have better skills in networking themselves broadly and
creating their own career paths. Schools must offer their students possibilities to develop these
skills.

The role of a teacher as the dealer and controller of information has to change into a supporting
agent of learning processes; into a type of learning coach, who together with the student observes,
researches and creates purposes for information. One must learn to evaluate, interpret and utilize
information. It is especially important to create a passion towards learning; to make it a joyful,
enthusiastic experience. This can be assisted by making a student the subject of his/her own
learning process through participation and sharing intellectual responsibilities. Schools must
support every student to reach their full potential by supporting their personal interests and
making a versatile range of learning techniques available.

However, student participation and influence concerning their own studies in Finnish schools
has been poor. According to a European comparison, they have been among the lowest rated of
the countries compared even though public documents such as the national study plan claim that
student participation is considered important.

The strong autonomy that comes with being a Finnish teacher also comes with the downside of
focusing on the individual. Schools are ingrained with the ethos of getting it done on your own.
Teachers are teaching and developing their skills to do so alone. This leads to a school, as a
community and an organisation, not embracing internal improvement; teachers are not getting
enough professional support from each other. This support is needed in a working environment
that is constantly becoming more multi-faceted.

81



HBERFOEIEFRICAITET IV !
AV F 21T LELURR Y TFAFEE

TA—F TR —EIE

EIA=}
B>

1970 FALPE. BEHFIIFHNRREERLE L TEE LT, HEL LTOTREERD
HBEROONBIUFELSEEGEL TVWA I EHPRET LI, EOHBHBITNT 2EAR
AlELT BIRICEDVHRIETH S & AEICEDS L. ERERBERU D2 L
ZBTTVET, MIRICEDVHEHBDRIEIEILEN TV DIREL T #ENE VL DHBE
DHEDERIEBIANED EIcp Y 115, £fe. HEIDMBEADERE EBFOZ TN #H I ICE
RIBDIEICLO>THCDRNZLS . RODNEZRF DO LZBRLET, Hin LOEEIL
EBORBNGERBEICHEFPAENE T, O LIEAHDRFITITONSEEHL. FELED
AL, Wi REORESZEBLC CHOCOHBERIZTMNT 2B EHRBOHREIcHIc) &I,

BEBICHIHE LV OSBESLUHEHF

T4 277 FOBEVWFEDEEMBIFET L TCVET, K. ZFEENOEELE. FEDX
AEBRBEMNEFEEEICEIDREOND T ENBREINTVET, E5IC FEFEDE
HFEREE LUOHBEETHEALTWE T, 74252 FOERGBIEHLE#ELVFREICER L TL
BT EIFALHTY, oo T LIEICE 2T HENE VO BEORLZ PHEHFHIEDL
RELZESNTVET,

HERDPTRLGEIEDE LIRIT A LICL 2T BHELVWOBREIIRDEERICHY £
T HENBFOHRRTCOEICERRITONSEXREBROBREZBICET 2EZHIFBIEP.
SHOFIEREICIEBD DITERTNTY, ARESEDOBENEICEVTIBEICER
DEBEV. BE—DFERPRENHFORSAIT TR ENEZVREEZHRT 2D EREN
9, oIt SRFECBRLEBRICKR SR Y hT—07ZBRL. BNBESDF v 1) 77/1R
ERELTDRODL) BNREBEZBAGITNEGE Y EEA, FRISFELBICAFIVEZE
EEZERHLETNEGEY EEA.

BROEKNE, BEEL L TOHBDRENT, FETOCREZETHHINE, FELL
SICEREZHERE. ARL. BROENZEHT. —BOFBIA-—TNEZDDHIENRETT,
BRETML. BIRL. AT S LEZIEDNDY LT, FRTENDIFREDETCT,
FERREELCARTEDLDICT BT EDFICEETYT, INZRTT2IE. BT S
ELANGEEDHEZEL TFEARZBCOFEE /AL ADIHERICT 2T EHMRNT
T FRIE. ZEBEADBEOEARICL. SHREFBDT Vv 7 EFBATESLDICT S
ElT&Y . FE—A—ADBEDDOBERNZ T IVICED DL OZETIHEN DV ET,

L L. 74252 FOEBRBICEWTEEBIDFEBENOSME £ TN T HIHRD
HRIFEVIREDFENTVET, I—0 v/ HIENTHRLTHB L. EOHBHEG EDRN
AXECREEDBNZERRT 5HHDNFEL N TVBICHODDE T, LENKREFED
FHROBEWNELZD 1 DEEO>TVET,

T4 7Y ROBRBIHENZRBOBEIIRE. BACEREZEBES EVOXRAFTRAAEICE DR
DO TVWET, FRICIE. BNBES THIHBZZTI LV DBEMENVTVEYT, HEIF—
ANTEFEDIEE L, BODEERENDOALICRVEHFE T, COTEH A2 21271 BK0

82



We need to move forward from a concept of an individually focused teacher to one of a
communal teacher, who participates in an education system that includes both pupils and
students in their sharing of expertise. This requires teachers working in teams, that both teach and
combine the know-how they have within the group. The contexts of learning have to expend from
the classrooms and school buildings into a more public forum, where different sections and
members of society can take part in the authentic learning experiences that the pupils and
students come across.

Finnish school system is an underachiever in terms of utilizing technology. Digital forms of
teaching are not consistently present at local schools. They are not being utilized in an appropriate
way.

In order to answer the challenges of the future and subsequently develop the school system, it
has been noted that that teacher education and the development of the profession of a teacher are
key issues. The following depicts the developmental work done at one Finnish pedagogical
education facility. Their goal is to answer the challenges that they face today and in the future.

Developing teacher education

The teacher education department observed has a 150-year history. It educates class teachers for
the purposes of elementary school education from the first to the sixth grade. Class teacher
students major in educational sciences. The department also arranges the standard pedagogical
program of a subject teacher (60 ECT). The training of the subject teachers is done in cooperation
with the subject-specific faculties. In addition, the department arranges the possibility to get the
qualifications of a student advisor. The department has around 600 class teacher students, 300
subject teacher students and 60 students studying to become student advisors. The staff of the
facility numbers around 80, which includes 8 professors.

Along with other educational organisations with a long history, teacher education has been slow
to both react to challenges to change and to act as a front-runner setting an example for such
changes. Their patterns of thought and action are so deeply rooted. In phases of change, leadership
has a critical role. If there are no changes in leadership, it is unrealistic to expect any lower positions
taking necessary steps for change either. The system of leadership was previously based on a
sector-format, where each of the four leaders of the facility had their pre-determined and fairly well
outlined area of responsibility. The cooperation between these four leaders was much too limited.
In a phase of change, all members of the leadership branch must work together towards a
common goal. Thus the process of change altered the role of the leaders into a more cooperative,
shared form of leadership.

In this case, shared leadership is understood as a relational concept and an action, where
leadership is created and enforced interactively as a group. Their purpose is to define goals
together for themselves as leaders and for the entire organization. Leading a multidisciplinary
community of experts that is carrying the tradition of an individualistic culture of action is such a
complex and difficult endeavour, that it is natural to seek out the best solutions for a wide range of
problems together.

The activities of the leader group were condensed and changed from individual responsibilities
to shared tasks. The tighter cooperation is also present in the form of pair assignments, that in most
cases builds forms of dialogue in both your own working community and your cooperative
networks better than when working solo.

One of the central goals of developing the culture of action was to enable it to function in a
more communal and cooperational manner. The personel had long hoped that there would be a
cooperational form of teaching and researching that crossed the boundaries of school subjects.
However, the hope for such development had been stifled due to the lack of shared time. The
standard work week of the teaching staff was already filled with the lessons of everyone's personal
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school subject. The staff rarely came together for anything else than short meetings that dealt with
the everday issues of the facility. In order to facilitate a communal culture of action, a structural
change was implemented. Every tuesday from 8 in the morning to 14 in the afternoon was defined
as communal time, when regular teaching was not allowed. The timeslot was reserved for shared
development, creating new teaching methods and progressing group researching

The hope was that there would be innovative and bold experiments that developed education.
This was explicitly encouraged and such experiments were supported in practice by e.g. in terms of
work plans. The facility received a new slogan: " Think big, experiment boldly” . The goal was to
support a new culture of experimentation and a communal shift from a culture of always simply
being correct to a culture of trying, taking chances and coping with uncertainty. When creating
new ideas one has to take the chance of failure.

A central element in the development of a culture of action and the strengthening of a
community has been the developing of the curriculum. The process of creating that curriculum
was made communally and in a participatory manner. All members of the staff as well as all
students had the opportunity to participate in developing a completely new type of
phenomenon-based curriculum according to their wishes. During this developmental work, groups
were encouraged to broadly use their own expertise in an atmosphere of trust in order to renew
the unified study plan. The curriculum process was a series of in-depth negotiations, that lead to
five central phenomena, upon which the study plan was based. The structure of the curriculum
enables, as well as forces, teacher trainers to cooperate. As such, an essential part of improving the
curriculum has been figuring out how it changes and alters the existing culture of action into one
that corresponds with it.

Education has thus shifted from doing solo work to a stronger sense of working together as a
team of teachers. This enables the observation of broader and more versatile phenomena with
students, because the expertise of several scientific fields is available.

It was also desirable to change the perception of the profession a teacher from " a person who
knows everything” to an expert of learning processes who researches them professionally. At the
core of the learning process is the student, who is responsible for his/her own learning and is thus
the subject of his/her learning experience. The role of the teacher is to support the different
learning processes and help the student to build meanings for the information he/she has
acquired.

A phenomenon-based curriculum and culture of action at the facility give the students the
chance to direct their studies according to their own interests. For example, in the class teacher
programs studying takes place in the so called home groups, where everyone has a certain theme,
that structures their concept of being a teacher. Students can choose one of these themes
according to their interests. These themes are also supposed to increase the student's motivation
and sense of relevance. At the same time, the idea of being able to use the same curriculum in
different ways is achieved. This brings adaptability into the educational process and gives the
opportunity answer the challenges of today. For example, some of the structuring themes that
home groups are using are digitalization, communality and wellbeing. The Teachers in the
Clouds-student group focuses its studies on the versatile utilization of technology in all of their
studies.

It has also been a definite goal to change the culture of action towards better interactive
relationships with the surrounding sections of society. Special attention has been placed on the
strengthening of the different forms of local cooperation.

The connection between education and research has been strengthened by linking the
experiments with researching. Students are also taking part in the research that concerns their
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education in an appropriate manner. The research done at the department is directed in a way that
allows it to better both serve the development of education and create new kinds of educational
methods.

Changing the school system is difficult but absolutely necessary. The changes made to teacher
training programs will pave the way for the future. It is important that the actions of the
department exemplify the process of change and renewal at educational organisations to the
teachers of the future, so that they can take this change further when they enter the work force.
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