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1. What are the most critical issues that teacher education in the UK is facing?

It is increasingly difficult to discuss the ‘UK’ as one coherent system of education and teacher
education. There has been increasing divergence of policy-making in education between England,
Scotland, Wales and Northern Ireland following increasing devolution of governance since 1997.
Independent responsibility for education policy is now led by regional government departments in
Scotland, Wales and Northern Ireland. The UK is now deeply fragmented in terms of the role of the
university in teacher education. The marketization of education and teacher education in England
over the past fifteen years has led to a significantly different relationship with universities. The main
issues are summarised below.

i. There is now a multitude of routes into teaching which require varying degrees of engagement
with a university in England. School-led initial teacher education is promoted, by which schools
have varying amounts of control over the design and delivery of programmes, depending on their
choice of route and university provider. ‘Partnership’ provision between schools and universities is
key and this is a fact-moving policy area with annual changes to the expectations of what
universities can provide. There is a significant shift towards schools as main providers of teacher
education. There is a lack of core, principled understanding of what teacher education should
consist of at policy level and the preparation of teachers is now subject to free-market conditions
which are driven by shortages of well-qualified applicants for teacher education.

ii. At the same time, in contradiction to the marginalisation of universities in England, there is a
growing recognition that teacher education should be research-informed and that teachers should
carry out research as part of their development. There is strong interest in ‘what works’ and
evidence-based approaches as a response to pressures to increase performance in global league
tables.

iii. An ‘Assessment Only’ route into teaching in England is now being introduced, by which
experienced teachers who are not qualified can obtain Qualified Teaching Status without receiving
training or input from a university. Assessment for Qualified Teacher Status is by demonstrating
that the Teachers' Standards are being met by a portfolio of evidence. By contrast, entry to teaching
to the other countries in the UK requires participation in a university programme of teacher
education leading to a university award in addition to registration to teach.

iv. There is no longer a requirement to be a qualified teacher to teach in the new kinds of schools
introduced as part of the marketisation of education — ‘academies’ and ‘free schools’ .

v. Subject knowledge and subject-specific pedagogy is a concern in areas deeply affected by
on-going problems in recruitment e.g. physics and mathematics in secondary schools. It is unclear
how a school-led system is in a position to address this.

vi. In England, there is no coherent strategy to support CPD as an entitlement for serving
teachers. Much teacher development is school-led with few opportunities for teachers to engage
with universities. There is no requirement for teachers to engage in professional development and
no obligation for Head Teachers to provide access to development beyond the school. Private
providers and independent consultants have greatly increased roles in CPD, which is a further result
of the free-market approach to teacher education.

2. What are the prioritised agendas in the quality assurance of teachers?

The development and use of professional standards for teachers is firmly established as a key
element in quality assurance of teachers in countries in the UK. Professional standards are however,
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developed in different ways and are subject to individual government policy priorities. In England
and Wales, the teachers’ standards are mandatory and related to strong national agendas of school
improvement and increased pupil performance in international league tables. There is no UK-wide
agreement about what might constitute relevant standards to support and monitor the quality of
teachers.

In England, the government has published Teachers’ Standards which set out a minimum
general level of competence related to a brief set of skills which can be used for performance
management by Head Teachers and the award of QTS during initial teacher education and the
induction year. The English ‘Teachers’ Standards’ (DfE, 2013) consist of eight standards related to
‘teaching’ and one standard related to ‘personal and professional conduct’ which can be used to
assess cases of misconduct. They support performance management but are lacking in detail to
support professional development.

The Welsh government will publish new professional standards for teachers later this year. The
current Welsh ‘professional standards’ were published by the Welsh Government in 2011 and apply
to all education practitioners. Newly Qualified Teachers are assessed against the standards at the
end of their first year of teaching to ensure they have passed ‘Induction’ . External mentors now
verify that the standards are being met in a move to provide further quality assurance following
concerns to increase the scrutiny of new teachers entering the profession. The standards are then
used as a guide for serving teachers but are not enforced, to support professional development.
The Welsh standards have a specific agenda 'to raise standards of teaching and to improve learner
outcomes throughout Wales’ (p. 1). They have been introduced partly as a response to poor
performance in PISA league tables.

Northern Ireland has the document ‘Teaching: the reflective profession’ (2007) which was
published by the General Teaching Council for Northern Ireland (GTCNI) and which situates the
Northern Ireland teacher competences within professional values and ethical purposes for
education.

Scotland has a ‘suite’ of professional standards, published by the General Teaching Council for
Scotland (GTCS), the latest iteration of which was published in December 2012 following revision
mandated through the Donaldson Review of Teacher Education (2011). The suite covers three
phases of teacher education: mandatory requirements to become a qualified teacher; the
non-mandatory standards for professional development ‘The Standard for Career-Long Professional
Learning’ ; and the Standards for Leadership and Management. The latter two types of standards
aim to support reflection on professional practice and development needs as well as aiding
recruitment of leaders.

3. Does the IOE provide recurrent education (CPD) programmes for in-service teachers? If not,
does IOE contribute to CPD for in-service teachers in collaboration with Boards of Education
(LAs)?

Yes, the IOE offers a broad range of CPD progammes for teachers. This is extremely varied and
includes: short courses which support teachers’ CPD; bespoke programmes which take place in
schools in response to requests from Head Teachers; programmes which have high national
profiles like those supporting literacy teaching e.g. ‘Reading Recovery’ ; workshops in carrying out
teacher enquiry; accredited masters modules for example in developing as a school SEN
coordinator. We also run CPD in collaboration with some Local Authorities but the role of Local
Authorities is much reduced since the marketisation of teacher education has become established.
Instead, we are asked to collaborate with other types of stakeholders such as groups of schools
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( ‘Teaching School Alliances’ ) who work together and approach the IOE to support CPD

4. Does IOE offer masters-level teacher education programmes and how are they connected to
the accreditation of teaching qualifications?

The IOE Post Graduate Certificate in Education (PGCE) programme is the traditional one-year
route into teaching for graduates, for both primary teaching and a range of secondary subject
specialisms. This is a masters level programme, and students obtain 60 masters credits (33% of
those required for a Masters Award) as part of the PGCE, alongside Qualified Teacher Status. They
can then import these credits to work towards a full masters award as serving teachers. A range of
masters-level programmes exist at IOE e.g. MA in Primary Education, MA in Geography Education
etc, but the largest programme is specifically designed to support CPD and is the Master of
Teaching.

5. Do IOE academics who have subject expertise involve in teacher’ s pedagogical capacity
building? If so, how? If not, do you think there is a possibility for collaborative work between
academics with subject expertise and academics with pedagogical expertise?

All teacher educators at IOE have pedagogical subject knowledge in addition to subject
expertise. All of them have been school teachers and have developed scholarly approaches to
pedagogy, based on specialism in their subjects or phase of children taught in the case of primary.
No one is regarded as purely a subject-based academic in a school subject as that is not
appropriate to the core mission of the university. There is no separation of the subject expert from
the pedagogical expert. This is an important concept which underpins post-graduate initial teacher
education in the UK. In some universities offering undergraduate routes into primary teaching,
there are separate subject knowledge development experts, but since the IOE is a post-graduate
teacher institution the core subject knowledge is expected to be in place at the start of the PGCE.
Subject knowledge enhancement takes place on the PGCE within applied contexts which look at
how a particular topic can be taught.
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