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1. What are the most critical issues that teacher education in Switzerland is facing?

In Switzerland, teacher education was transferred to then newly founded universities of teacher
education (TE) only about ten years ago. So, as they are quite young institutions, they still have to
define their position in the dynamic Swiss system of higher education and thus face big challenges.

Building on a long tradition with many small colleges in charge of teacher education, the transfer
to universities of TE provided the opportunity to establish a research-based concept of teacher
education which simultaneously focuses on the actual occupational field of teachers. However, in
contrast to other types of universities, universities of TE do not have the right to offer PhD
programmes to their students. This is a significant restriction which they share with the universities
of applied sciences and which limits their scope for research activities and the promotion of junior
researchers and teacher educators.

Due to the different national languages and the federalist political system in Switzerland, the
Swiss education system is quite inhomogeneous with only few parameters being standardized. The
main responsibility for education largely lies with the 26 cantons which coordinate their activities at
the national level. The 26 cantonal ministers of education together form a political body which is to
carry out this mission: the Swiss Conference of Cantonal Ministers of Education (EDK). The EDK is
responsible for the accreditation of the study programmes offered by the universities of TE.
However, the guidelines for accreditation are formal for the most part (e.g. amount of CP per school
placement) and we do not have common professional standards for teachers. Therefore the
curricula of the training programmes are very diverse at bachelor’ s level as well as at master’ s
level. For example, at some universities of TE the programme for primary school teachers qualifies
for seven subjects, while at other universities of TE the same programme qualifies for the whole
range of ten school subjects within the same training period. As a result of this inconsistent
situation, the programmes that cover the broadest range of subjects tend to be the most
competitive, whereas the programmes with fewer subjects but raised qualitative standards risk to
be less attractive students.

For several years there has been a lack of teachers at primary and secondary schools. This is why
the cantons have an interest in having educated as many teachers as possible for as many subjects
as possible. Against this pragmatic background the development of master’ s programmes does
not meet with enough political support and teachers for kindergarten and primary school still
solely need a bachelor’ s degree in order to get the license to teach. In addition, we do not know
an official induction phase. Once student teachers have received their license to teach, they can
take on a regular employment as a teacher at public schools. The design of the induction phase
and the support of new teachers lie within the responsibility of the individual schools, and hence
vary quite a lot. As against this, feedbacks of novices, parents and schools as well as research results
indicate that the induction phase would require more attention and more systematic support for
beginning teachers than it is currently the case.

In spite of the big challenges for teacher education in Switzerland, the results of international
assessments (e.g. PISA) show that the Swiss education system is effective and that a lot of students
complete it very successfully. Yet the studies also revealed that the Swiss education system is not
capable of fostering the weakest students. To date the big majority of Swiss students attend public
schools. Nonetheless, parents increasingly tend to send their children to private schools which offer
tailored programmes for students with special needs (both weak and very gifted students). Against
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this background the inclusion of all students and the handling of diversity is a challenging task for
schools and thus for teacher education.

2. What are the prioritised agendas in the quality assurance of teachers?

As the main responsibility for education lies with the cantons, the quality assurance of teachers is
regionally organized and often school-led. So far the curricula for schools have been developed by
the cantons or regions themselves. In an effort to harmonize the education system in Switzerland,
the EDK has recently devised a new curriculum ( “Curriculum21” ) that applies to all students of
public schools from kindergarten to secondary school in every canton in the German-speaking part
of Switzerland. This is actually the first time we have a common curriculum, and it is scheduled to
be introduced in the next years. The new curriculum focusses on the acquisition of applicable and
transferable competences and describes interdisciplinary and subject-specific competences the
pupils are expected to acquire over the course of their school career. As regards its implementation,
a series of training programmes for in-service teachers will be run which, in turn, boosts curriculum
development at universities of TE.

So as to measure and further the quality of all universities, in 2015 the Swiss government has
established the Swiss agency of accreditation and quality assurance (AAQ). The AAQ ensures and
promotes the quality of teaching and research at all Swiss universities, thus including universities of
TE, and is responsible for their institutional accreditatioAn.

In general, the Swiss universities of TE give much weight to subject-specific pedagogy. As at the
other types of universities there is a lack of research and development in this domain, the
universities of TE have now the opportunity to establish their sui generis chairs and qualify their
researchers themselves.

In Swiss teacher education we have a strong tradition of internships/school placements with
teaching practice in close collaboration with schools. Nevertheless, the forms as well as the
contents of these collaborations are in need of improvements and standardization so as to create
experiences for student teachers that are relevant and helpful for their professional learning. So
there is a persistent need for further substantiated knowledge about the conditions of learning
how to teach and the appropriate forms of support. With the intention of rendering the goals of
teacher education transparent to schools and students, we developed a curricular framework for
the PH Luzern which defines ten essential professional competencies for teachers, based on
theoretical considerations and empirical findings. All modules of the teacher education curriculum
are sequentially designed and aimed at developing these competencies. The purpose of this
framework is to increase the transparency of our current curricula, to encourage the exchange
between different disciplines, to give student teachers and practising teachers an overview of the
training goals, and to show how the different disciplines at universities of TE interact.

The question as to how professional competencies of teachers develop is still an important
research domain of universities of TE. At the PH Luzern, one institute specifically focusses on the
use of videos to foster (student) teachers’ professional competencies.

3. Does your institution/department provide recurrent education (CPD/continuing professional
development) programmes for in-service teachers? If not, does your institution/department
contribute to CPD for in-service teachers in collaboration with Boards of Education?

At the universities of TE in Switzerland, in-service teachers at all levels can profit from a variety of
professional development programmes. The PH Luzern offers a broad range of options: short
courses as well as programmes at CAS (Certificate of Advanced Studies, 10-15 CP), DAS (Diploma of
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Advanced Studies, 30-40 CP), and MAS (Master of Advanced Studies, 60 CP) level.

The cantons each define the required amount of days that in-service teachers have to spend
participating in professional development activities (about five days per year), and they decide to
what extent they subsidize participation in the programmes. Taking part in CPD programmes is
considered to be part of the job and the school principal defines together with the teaching staff
what kind of programme they have to attend. Depending on the region, the general conditions for
in-service teachers’ professional development vary quite remarkably, with every region following its
own system. Although the successful completion of most of the programmes supports teachers in
their lifelong learning, it does not normally result in a better salary (except the programmes at MAS
level). Therefore there is no formal incentive system for professional development other than the
required amount of days per year.

4. Does your institution/department offer master’ s level teacher education programmes and
how are they connected to the accreditation of teaching qualifications?

In Switzerland, the programmes for kindergarten and primary school are located at bachelor’ s
level (180 CP). Within six semesters student teachers acquire their bachelor’ s degree and at the
same time their license to teach in kindergarten and primary school. Teachers for secondary school
are expected to complete a programme at master’ s level (270 CP). Furthermore, in a consecutive
programme at master’ s level in-service teachers can acquire the qualification for special needs
education (another 90 CP).

The PH Luzern offers different MAS programmes such as MAS in Adult and Professional
Education and MAS in School Management which qualify in-service teachers to assume special
functions in schools and other educational institutions.

Besides, there is no other official form of accreditation of teaching qualifications in Switzerland.

5. Do your academics who have subject expertise involve in teacher’ s pedagogical capacity
building? If so, how? If not, do you think there is a possibility for collaborative work between
academics with subject expertise and academics with pedagogical expertise?

Our academics with subject expertise are all involved in student teachers’ pedagogical capacity
building. They teach content knowledge in parallel with pedagogical content knowledge, lend
student teachers support in the preparation of their teaching practice, act as mentors and
collaborate with co-operating teachers at schools. In general, academics with subject expertise
who work at the universities of TE also hold a license to teach at school and have actual teaching
experience. At the PH Luzern, the academics with subject expertise are in close contact with the
academics with expertise in pedagogy as well as with the co-operating teachers. Together they
develop forms of fostering their students’ professional competencies.
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