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“When I read articles about ‘alternative approaches’ to language learning and teaching, I
automatically looked back on my own students, classroom and the way I taught students.”
(2012,9, 1)
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“When I read the idea of ‘investment’ on the target language, I question my categorization
because it could be a perceived notion based on my own teaching style or teaching taste. I think
I can categorize my learners, especially the learners who have difficulties in learning, for a

diagnosis of learning troubles.” (2012, 9, 1)
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“I think my teaching style is strongly related to my own personality as a teacher, but there are
a few big events in classroom that might change my style or ideas for teaching English. In a sense,

those events may change my personality as a teacher.” (2012, 9, 1)
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Teachers have their goals and hopes as well as learners. So I think teachers also “invest”
their time and energies for their teaching and those investments can be changed by the daily
experiences or by some critical events.

I am now interested in teachers’ “investment” as well as learners’. (2012, 9, 1)
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