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ABSTRACTS

The present research was planned to investigate how teachers’ attitude toward the child affect on their
perception of behavioral and emotional difficulties in Japanese children with AD/HD. Especially, in order to
resolve those difficulties, teachers’ needs for professional supports were assessed. Forty-four teachers from
public elementary school and Jr. high School took part in the study. The Inventory of Teacher's Attitude
toward the child (ITAC, 30 items) was used for the assessment of teachers’ positive-negative attitude toward
children in their schools. The Index of Professional Support for the child with AD/HD (IPS, 23 items)
measured teachers’ perception of the needs of professional supports from school counselors and
Psychiatrists, faced

on some behavioral and emotional difficulties emerged by the children with AD/HD. Both scales were of be
reliable.

Main findings were as follows; (1) First, results from factor analysis on the IPS indicated that the IPS was
consists of three subscales, that is, attention deficits, impulsive behaviors, and difficulties-in group activities,
(2) As to teachers’ attitude toward the child, elementary school teachers were significantly more acceptable
and empathic than those from middle schools, (3) In 2 (kind of school) X 2 (attitude towards the child;
positive / non positive) ANOVAs, Mean professional needs scores of attention deficits was higher in Jr. high
School teachers than in elementary school teachers, while no significant differences were found in two other
indices of professional needs. Those findings were discussed from developmental and school psychological
points of views,



The Affects of Teachers’ Attitude toward the Child on their Perception of
Behavioral and Emotional Difficulties in Children with AD/HD

Since the 1990s, Japanese researchers have been paying attention to the issues of
behavioral and emotional difficulties in classroom emerged by the child with AD/HD and/or LD.
As increase of concern about children with mild developmental disabilities, both of researchers and
elementary school teachers became to look for some effective educational support for those
children.

According to Satoh, Okazaki, Kobashi, Ohtake, and Matsumoto (2002), having correct
information about the child and planning of systematic support program in collaborations of some
teachers was important for a classroom teacher to support the child. Pointing out the meaning of
individual educational program, Satoh et al. (2002) stated that an assistant teacher’s support was
effective to avoid the anxieties and confusion in the child with mild developmental disabilities.
Further, They also pointed out that professional support from a psychiatrist contributed to mental
care for child’s mother. In the study, professional supports were not given to classroom teacher.
This might be due to a traditional belief in Japanese elementary school, in which classroom
teachers should manage their class by themselves.

Given consideration to various contemporary problems raised in classroom and/or school in
Japan, some professional out-resources intervening with the school systems and teachers were
needed to solve problems in the classroom . In a sense, Collaborations with the external resources
such as school counselors, psychiatrists, clinical psychologist, school social workers and so on are
to be Important, while a teacher’s traditional efforts of classroom management by him/herself may
be meaningful.

Few studies were, however, done treating with teachers’ needs of professional supports for
themselves. Thus, the present study was designed to investigate how school teacher perceive

resources’ supports in order to deal with emotional and behavioral difficulties in their classroom

Method
Participants
Twenty-eight teachers from elementary schools and twenty-two teachers from Jr. high
schools took part in the study. Most of participants were from wide varieties of western area in
Japan. Because of incompletion of the questionnaire, data from two of elementary school teachers

and four of those from Jr. high schools were discarded.

Questionnaire

Two types of Questionnaires were used. The Inventory of Teacher’s Attitude toward the child
(ITAC, 30items) was used for the assessment of teachers’ positive-negative attitude toward
children in their schools. Participants were asked to respond the ITAC on four points scale. Total

scores ranged 30-120.



The Index of Professional Support for the child with AD/HD (IPS, 23items) measured
teachers’ perception of the needs of professional supports from school counselors and Psychiatrists,
faced on some behavioral and emotional difficulties emerged by the children with AD/HD. Both
scales were of be reliable. The scale was consist of three subscales; attention deficits (11 items),
impulsive behavior (6 items), and difficulties of group activities (6 items). Participants responded
to the IPS based on the four points scale. So, scores ranged 11-44 in first subscale, 6-24 in

impulsive behavior, and 6-24 in final subscale.

Procedures
The questionnaires were delivered to each subject after lectures of graduate course

in which participants attended. Participants were asked to respond to the questionnaire in

the group sessions.

Results

Affection of teacher groups and gender on teachers’ attitude toward the child

First, the effects of teachers group (elementary vs. Jr. High School) and gender on their
attitude of the child were examined with two-way ANOVAs (see in Table 1). Overall, the analysis
revealed that elementary school teachers showed significantly more positive attitude toward the
child than teachers of Jr. High School (F=10.95, DF=1/42, P< .01). No significant main effect of
gender and significant interaction, however, were found. Those findings indicated that teachers of
elementary school expressed more positive attitude of acceptance, empathy and generosity toward
the child.

Table 1 Mean Scores and Standard Deviation of Teachers'

Attitude toward the Child: Teacher Group by Gender

Teacher G Gender N Mean S.D.
Elementary Male 10 90.40 5.94
School Female 14 95.07 6.54
Jr. High Male 9 86.66 6.92
School Female 9 86.11 4.48

Teachers’ needs for professional support

The mean scores and standard deviation of teachers’ needs for professional support
in each group were as shown in Table 2. Based on the results, two way ANOVAs were
carried out. The only significant findings were difference between elementary school and Jr.
High School in dealing with attention deficit behaviors (F1).

In impulsive behaviors (F2) and difficulties of group activities (F3), none of main effects

and interaction was significant.



Those findings suggested that teachers at elementary school felt less needs of
professional supports to deal with wide variety of emotional and behavioral difficulties in

the classroom than teachers at Jr. High School.

Table 2 Mean scores and Standard deviation of teachers' needs of
Professional Supports in three Subscale: Teacher Group

By Positive vs. Non positive Attitude toward the C hild.

Teacher G Attitude Mean /S.D. F1 F2 F3
Positive Mean 22.78 18.33 14.11
Elementary (N=9) S.D. 3.03 2,12 2.02
School Non positive Mean 2571 19.00 13.82
(N=17) S.D. 564 287 3.06
Positive Mean 26.33 18.75 14.00
Jr. High (N=12) S.D. 519 286 295
School Non positive Mean 28.00 18.67 13.83
(N=6) S.D. 593 338 331

F1: Attention Deficit, F2: Impulsive Behavior, F3: Difficulties in Group Activities

Discussion

Those findings suggest that teachers at elementary school express relatively more positive
attitude toward the child than teachers at Jr. High School. Generally, Japanese teachers at
elementary school tend to be generous to all pupils including children with mild developmental
disabilities. This may be due to that Japanese elementary school teachers often take some roles of
school counselor. Indeed, few of elementary school has professional school counselors. Generally,
Teachers would take various kinds of counselor roles in Japan. Therefore, Japanese teachers may

form empathic and acceptable attitude toward the child.

Teachers at Jr. High School shows more needs of professional supports than elementary school
teachers, dealing with students with difficulties of behaviors caused by the attention deficits. These
findings indicate that, at younger age level, teachers could manage to control their classroom and
could cope with the child with attention deficits, because of those children had relatively less
power.

Further, Japanese traditional belief in education that a teacher should have serious responsibilities
on his/her classroom management may be reflected upon those of teachers’ tendency at elementary

school.



As increasing of difficulties in behaviors with growth of the child, teachers would come to
notice the effectiveness of professional supports from counselors and psychiatrists. When
emotional and behavioral problems appeared in students with AD/HD become to be more complex
and hard to be resolved, it would be necessary for teachers to collaborate with any professional

resources.

Mental disease phobia was a characteristic often appeared in Japanese society. So, it might be
hard for teachers and parents to professional resources. In recent years, however, school counselor
system had been introduced public middle school. That would affect on responses of teachers at Jr.
High School.
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