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1. What are the most critical issues that teacher education in your country is facing?

Finnish schools, teachers, and teacher education will face significant challenges in the near
future. Finland is no longer the leading country in learning outcomes. There have been negative
trends in students’ skills acquisition and in their attitudes toward learning. In light of Finland” s
success in PISA, Finland has forgotten to develop and renew its schools, teacherhood, and
pedagogy. For example, Finland is an underachiever in the field of digitalization.

Finnish teachers are trusted professionals with a lot of autonomy. However, one drawback of this
strong autonomy is that teachers are alone in their teaching culture and in developing pedagogy.
Furthermore, feedback systems that could help to improve teaching methods and students’
learning are lacking, and Finland’ s culture of sharing knowledge is still just emerging. In secondary
education in particular, teamwork is not widespread. This means that teachers are independently
more responsible for their work as educators.

Teacher in-service training in Finland is not structured. Rather, it is random and short-sighted in
nature. Teachers’ participation in ongoing training that supports professional development seems
to be lessening. Finnish teachers take part in in-service training less frequently than teachers in
other countries; they participate in training for an average of only three days annually. In particular,
their demand for long-lasting continuing education that broadly develops professional
competence is decreasing. Teacher education departments should co-operate more in developing
long-term operation models that support the continued professional development of teachers and
their school communities.

According to teachers, their initial teacher education does not adequately prepare them for
multi-professional cooperation, meeting the needs of challenging students, controlling disruptive
behavior in the classroom, or collaborating effectively between home and school. Teachers also
need additional skills in new technologies and must learn to apply ICT in teaching.

It is disconcerting that teachers’ interests in developing their own work and profession have
declined; this weakens the future prospects of schools. It also places initial teacher education in a
challenging position. After all, one of its aims is to train teachers who have the desire and ability to
develop schools as part of society.

Renewing teacherhood and teacher education must be based on high-quality research.
Although Finnish teacher educators are active in research, teacher education research is scattered
on a nation level and is not being used to develop teacher education to its full potential.

2. What are the prioritized agendas in the quality assurance of teachers?

Finland has invested heavily in teacher education, as it is believed that academically educated
teachers are the key to high-quality teaching and good learning outcomes. Teacher education was
being transferred to universities as early as 1971. The purpose of this change was to unify primary
and secondary education into a single entity, and to develop a high academic standard for
prospective students. Today, all prospective teachers (primary and secondary teachers) have to
complete a Master’ s degree (300 ECTS). Teacher education programs are popular, and the
acceptance rate for primary teacher education programs ranges from 3% to 7%. Thus, student
teachers are highly motivated and talented.

Teachers are trusted as academic professionals and have a lot of pedagogical freedom and
autonomy. Teachers are considered pedagogical experts who have the necessary competence for
school work. As such, teachers design their own teaching by following the fairly loose framework
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provided by national curricula. The core curriculum for basic education defines the operational
culture of a school and thus guides the work of teachers. The Ministry of Education defined quality
criteria for basic education in 2012. However, schools and teachers are responsible for choosing
how to implement these criteria. There are no external teacher evaluations or standards to assess
the quality of teaching.

Teachers’ practices are not subject to evaluation. For instance, headmasters do not typically
enter classrooms to observe lessons. Additionally, the salary that a teacher receives is not tied to
any type of evaluation process.

Furthermore, teacher education is not evaluated through national inspections, external
examiners, or formal measures. There are no national comparisons or evaluations of teacher
education departments. Quality control for teacher education is based on departmental
self-evaluations. Student feedback is gathered for the purposes of developing the content of
courses and their education as whole. Feedback is gathered after each course, after a Bachelor’ s
degree has been completed, and once more after a Master’ s degree has been completed. Student
feedback is not used for teacher evaluations. For example, a university might evaluate their
educational process in terms of degrees completed, the percentage of advancing students, and the
percentage of students who reach 55 credits per study year. One quality measurement of teacher
education is the quality of research performed by the faculty. One indication of high-quality teacher
education is the ability to continue on to doctoral studies Rather than measuring teacher
effectiveness in practice, teacher quality is the result of careful quality control upon entry into
teaching and investments in teacher education.

3. Does your institution/department provide recurrent education (CPD/continuing professional
development) programs for in-service teachers? If not, does your institution/department
contribute to CPD for in-service teachers in collaboration with Boards of Education?

At the moment, the department of teacher education provides only a few courses for in-service
teachers. Teacher educators give a number of lectures on their areas of expertise. However, these
are based on individuals and scattered in nature rather than appearing as systematic courses or
programs. We recently developed strong relationships with schools, and our teacher educators and
student teachers frequently visit certain schools. This collaboration offers student teachers more
authentic school experiences and provides in-service teachers with opportunities to gain new ideas
and up-to-date knowledge..

The Ministry of Education and Culture has provided funding for the Osaava-program, which aims
to nationally develop the skills of our educational personnel. Its specific goals are to activate
schools and to boost the know-how of faculty members who are teaching on different educational
levels. The program gives local and regional support to develop plans, structures, and educational
approaches for reform. Teacher education departments collaborate with municipalities in projects
that are part of the Osaava-program.

Nationally, in-service teacher training is characterized by its random, short-sighted nature. Its
organizational structure is in need of full-scale development. One of the key questions is how can
we integrate pre-service and in-service training more effectively to better support teachers’
professional development throughout their careers? Also, because our teacher education is
research-based, the in-service teacher education should be research-based as well.
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4. Does your institution/department offer masters-level teacher education programmes and how
are they connected to the accreditation of teaching qualifications?

In Finland, primary and secondary teachers must have a minimum of a Master’ s degree. For
primary teachers, the qualification is a Master’ s in Education. Subject teacher programs are
organized co-operatively between the teaching subject’ s department and the faculty of
education. For subject teachers, their main subject is the subject that they teach, and their
Master’ s degree in their subject area.

The Department of Teacher Education educates professionals for teaching and counselling (from
preschool to vocational institutions and adult education) through the following programs:

*A degree program in primary school teacher education (MEd after the completion of a BEd).

*A Master’ s in Education.

*A Master” s program in school counselling.

*Teachers’ pedagogical studies for subject teachers: basic studies and intermediate studies.

*Qualification studies for school counsellors.

The Faculty of Education also offers the following international Master’ s degree programs:
Master’ s Degree Program in Education, Master’ s Degree Program in Educational Leadership, and
Master s Degree Program in Development and International Cooperation.

5. Do your academics who have subject expertise involve in teacher’ s pedagogical capacity
building? If so, how? If not, do you think there is a possibility for collaborative work between
academics with subject expertise and academics with pedagogical expertise?

Most teacher educators at the teacher education department have a doctorate in either
education or another academic subject. All teacher educators have pedagogical education (60
ECTS) as well as the necessary teaching qualifications and experience to teach at school. Teacher
educators who have their doctorate in academic school subject are usually pedagogically oriented
in their research. Thus, the level of pedagogical subject knowledge is high. There is no separation of
subject expertise and pedagogical expertise in our department.
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